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Abstract

The aim of the present study is to propose a model of communication skills for principals of first-stage elementary schools
in Tehran. In terms of purpose, this study is applied; regarding data type, it is qualitative; and in terms of nature and type, it
is an emergent grounded theory study. The target population included experts in the field of management, from whom 15
experts were selected for interviews using the snowball sampling method. The research instrument was a semi-structured
interview, through which the dimensions, components, and indicators of the communication skills model for principals of
first-stage elementary schools in Tehran were developed. Initially, an in-depth literature review and interviews with experts
were conducted to prepare the interview guide. Subsequently, open coding was employed to extract indicators, which were
then categorized into dimensions, components, and indicators using axial coding. The categorized structure was sent to the
15 experts for review. Selective coding, supported by interviews and brainstorming sessions, was used to finalize the
dimensions, components, and indicators. As a result, the model was finalized with 3 dimensions, 15 components, and 112
indicators for the communication skills of principals of first-stage elementary schools in Tehran. After final validation and
prioritization by the experts, the model's dimensions, components, and indicators were visualized. The finalized model was
once again validated by experts to ensure its credibility.
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Extended Abstract
Introduction

Education is not merely a mechanism for transmitting academic knowledge; it is a complex cultural, social,
and psychological process that influences identity formation, value systems, and interpersonal development
(Farhangi, 2023; Hocknell, 2024). The traditional school curriculum, which is often standardized and
centrally administered, may not fully address the diverse backgrounds of minority populations, especially those
with distinct linguistic and cultural heritages. Formal education systems, though beneficial in many respects,
have been criticized for marginalizing minority voices and failing to reflect the pluralism of contemporary
societies (Laurence, 2022; Schermerhorn et al., 2021).

This issue becomes particularly pronounced in multiethnic countries such as Iran, where the educational system
largely operates in Persian, the dominant national language, with little adaptation to ethnic and linguistic
minorities such as the Shahsavand Turks. Research has shown that culturally disconnected curricula and
instruction can result in reduced engagement, academic underperformance, and even school dropout among
minority students (Hargie et al., 2023; Yousefnezhad, 2019). In contrast, informal education—which
encompasses learning from family, peers, local community, and cultural traditions—has the potential to
preserve minority identities and transmit cultural values across generations (Fanha & Nivae, 2019; Laasch et
al., 2022).

Studies have consistently found that communication plays a vital role in mediating educational experiences.
The effectiveness of teachers in engaging students from different backgrounds relies not only on their
pedagogical skills but also on their ability to communicate with cultural sensitivity and empathy (Divina et
al., 2022; Ghalandeh & Parseh, 2023). As such, exploring the educational experiences and perspectives of
ethnic minority teachers and students can offer valuable insight into how formal and informal education are
perceived, negotiated, and valued within minority communities.

Given the increasing national and global attention to inclusive education, the present study aimed to explore
the lived experiences and attitudes of Shahsavand Turkish-speaking teachers and students toward both formal
and informal educational practices. It sought to identify how cultural background, perceived discrimination,
and gender influence their attitudes, and to compare the perceived benefits and limitations of formal versus
informal education. This research fills a critical gap in Iranian educational literature and provides evidence-
based considerations for curriculum developers, educational policymakers, and teacher training programs.
Methods and Materials

This qualitative study was conducted using a phenomenological approach to capture the lived experiences of
Shahsavand Turkish-speaking individuals. Participants included 38 individuals: 15 teachers aged 30-50 and
23 students aged 17-18, all residing in the city of Saveh. A purposive sampling method was employed to
ensure participants had relevant experience with both formal and informal education systems. Data were
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collected through semi-structured interviews, which allowed participants to express their attitudes, emotions,
and personal histories in detail.

The interviews focused on key themes such as family attitudes toward education, experiences of inclusion or
exclusion in school, perceptions of curriculum relevance, and the cultural value of informal learning. Data
saturation was achieved, and the collected responses were transcribed and analyzed using Van Manen’s six-
step phenomenological method. Themes and sub-themes were categorized, and recurring patterns were
identified to construct a coherent narrative of the participants’ educational experiences.

Findings

The data analysis revealed eleven major categories of participant experiences: (1) discrimination in formal
education, (2) skill acquisition through schooling, (3) encouragement of critical thinking, (4) visibility of
minorities in education, (5) intergenerational transmission or change of occupational roles, (6) parental
encouragement for education, (7) neglect of creativity and autonomy, (8) high cost of schooling, (9) impact of
education on family formation, (10) fear of exclusion from one’s own minority group, and (11) erosion of
cultural identity.

These eleven categories were organized into four conceptual dimensions: orientations, behaviors, lived
experiences, and outcomes. Participants reported that formal education provided structure and cognitive
development but often failed to address their unique cultural context. Many students and teachers recalled
experiencing bias and unequal treatment, particularly from peers or educators unfamiliar with their linguistic
and cultural background.

Regarding gender, the study found that both boys and girls received comparable levels of support for education
from families, though those with less formally educated parents often expressed more emotional
encouragement. Interestingly, participants whose parents had higher education degrees were more skeptical of
the formal education system, likely due to their own prior experiences with systemic bias.

The perceived benefits of formal education included literacy, numeracy, improved social status, and access to
job opportunities. However, these advantages were often seen as superficial or limited by systemic barriers
such as discrimination in the job market or unrecognized degrees. In contrast, informal education—transmitted
through family, community, and cultural rituals—was valued for its preservation of identity, transmission of
practical life skills, and emotional resilience.

Notably, participants expressed a strong emotional connection to informal education, with several describing
it as more meaningful and aligned with real-life needs. While formal education was recognized as a gateway
to modern opportunities, informal learning was viewed as essential for preserving dignity, heritage, and moral
guidance.

Discussion and Conclusion

The findings of this study illustrate the complex and often contradictory role of formal education in the lives
of ethnic minority communities. While formal education is designed to be a pathway to upward mobility, for
Shahsavand Turkish-speaking teachers and students, it is simultaneously a site of opportunity and alienation.
The perception of discrimination, lack of cultural sensitivity, and pressure to conform to majority norms
undermines the benefits that formal education is meant to deliver. These issues are particularly salient in the
context of Iran, where national education policy tends to prioritize linguistic and cultural homogenization.

On the other hand, informal education is not just an alternative but a fundamental dimension of learning in
minority communities. It fosters resilience, continuity, and cultural pride. The intergenerational transmission
of knowledge, customs, and social roles through informal mechanisms complements what formal education
lacks. However, the dichotomy between the two systems can create internal conflict among learners who must
navigate between the expectations of formal success and the preservation of communal identity.
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The gender findings challenge common assumptions, indicating that encouragement for education among girls
in this community is increasingly equitable. However, structural inequalities in access, financial burden, and
social stigma continue to shape educational trajectories.

Participants’ narratives also reveal a significant gap between educational attainment and socioeconomic
outcomes, leading to skepticism about the true value of formal credentials. Many teachers lamented the
underemployment of highly educated minority graduates and questioned the relevance of formal schooling
when it does not translate into tangible benefits.

Ultimately, the study underscores the need for a more inclusive, culturally responsive educational
framework—one that does not merely accommodate but actively values diversity. Educational reform must go
beyond surface-level equity to address systemic biases, curriculum content, and teacher training. Furthermore,
linking formal and informal learning experiences can create a more holistic and empowering model of
education, especially for minority communities. Only by recognizing and integrating the full spectrum of
educational experiences can societies hope to achieve equity, dignity, and shared progress.
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