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Abstract

Education is a complex process involving both formal and informal learning experiences, playing a crucial role in the
formation of individual identity and human values. The phenomenological method is used to describe and identify the
essence of phenomena as perceived by individuals. In this approach, the researcher collects data from individuals who have
experienced the phenomenon in question and describes the essence of that experience. The aim of this study was to examine
the attitudes of the Shahsavand Turkish-speaking minority teachers and students toward formal and informal education. The
main research questions addressed minority attitudes toward formal education, gender-based differences in these attitudes,
and the advantages and disadvantages of both formal and informal education. For this purpose, 38 participants—including
15 teachers (aged 30 to 50) and 23 students (aged 17 to 18)—were selected using purposive sampling. Data were collected
through semi-structured interviews and analyzed using Van Manen's method (Van Manen, 1990). The findings were
summarized into 11 main categories: discrimination in formal education, skill acquisition, critical thinking, visibility of
minorities, transmission or change of family occupations, parental encouragement for education, neglect of creativity, school
expenses, family formation, risk of exclusion, and cultural erosion of the minority. These categories were grouped into four

conceptual themes: orientations, behaviors, experiences, and performances, reflecting the meaning of education for this
group.
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Extended Abstract
Introduction

In the modern educational landscape, effective communication has emerged as a cornerstone of organizational
success, particularly within the realm of school leadership. As schools evolve into dynamic institutions
responding to social, technological, and cultural transformations, the role of principals has likewise shifted
from administrative managers to strategic communicators. Nowhere is this transition more crucial than in
elementary education, where early interactions and relationships significantly influence long-term student
development and educational equity (Klaus & Siraj, 2020; Trbojevi¢ et al., 2023).

The importance of communication in educational management is twofold. On one hand, it facilitates internal
coordination, enabling principals to align the goals, motivations, and actions of teachers and staff. On the other
hand, it reinforces external engagement, strengthening ties between the school, families, and broader
community. These communication demands are especially salient in the context of Iranian elementary schools,
where principals must balance national educational directives, socio-cultural expectations, and individual
student needs (Bagherinia & Shokouri Moghani, 2016; Darzadeh, 2023).

Communication within schools encompasses more than the mere transmission of information; it is deeply
embedded in organizational culture and identity formation. Research by educational scholars has highlighted
the role of communication in shaping inclusive educational environments and reducing structural inequalities,
particularly among marginalized or minority student populations (Czaderny, 2022; Merhaut et al., 2022).
Moreover, effective communication practices have been linked to enhanced teacher motivation, increased
student engagement, and more cohesive school cultures (Maleki, 2022; Rogers, 2021).

In Iranian literature, the emphasis on moral and ideological alignment within the education system further
underscores the necessity for principals to possess well-developed communication skills. These skills must be
attuned to the religious, ethical, and cultural values of the school community, while also remaining responsive
to institutional objectives such as those outlined in Iran’s "Fundamental Transformation Document in
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Education" (Ebrahimi Khebir & Vafadar, 2022; Nasr Abadi, 2018). However, despite the centrality of
communication in educational leadership, few studies have developed a comprehensive, context-sensitive
model that captures the full range of communication competencies required by elementary school principals
in Tehran.
Global scholarship has made progress in identifying critical communication skills for school leaders. These
include verbal and non-verbal communication, listening and feedback skills, cultural competency, ethical
discourse, and strategic messaging. Yet, such frameworks often emerge from Western educational contexts
and may lack the cultural specificity needed to address the unique challenges facing Iranian educational
administrators (Huta, 2016; VanManen et al., 2016). This gap underscores the necessity for a grounded,
empirically developed communication model rooted in the lived experiences of Iranian school leaders.
The current study seeks to address this gap by developing a comprehensive communication skills model for
first-stage elementary school principals in Tehran, utilizing a grounded theory approach. The study investigates
the dimensions, components, and indicators of communication competencies deemed essential for educational
leadership in the Iranian primary school context. It also explores how these competencies are perceived,
practiced, and prioritized by educational experts in Tehran.
Methods and Materials
This qualitative research adopted an emergent grounded theory design. The research sample consisted of 15
experts in educational management, selected through snowball sampling based on their professional
credentials, scholarly contributions, and practical experience. Data were collected via semi-structured
interviews focused on identifying the communication needs and practices of elementary school principals.
The interviews were conducted until theoretical saturation was reached. Each interview was transcribed and
subjected to a three-stage coding process—open coding, axial coding, and selective coding—to identify
recurring themes, categories, and conceptual relationships. The extracted codes were then categorized into
dimensions (axes), components (core themes), and indicators (observable elements). Expert validation was
conducted in two rounds to refine and finalize the model structure. The model was also subjected to content
validation (CVR) to ensure theoretical and practical relevance.
Findings
The final communication skills model developed for first-stage elementary school principals in Tehran
comprises three primary dimensions, 15 components, and 112 specific indicators.

1. The individual dimension consists of:
Ideological competence
Ethical competence
Verbal communication
Non-verbal communication
Written communication
Listening skills
Feedback skills
Mental health awareness
2. The organizational dimension includes:
Cultural literacy within the organization

0O O O O O O O O

Bureaucratic adaptability

Organizational self-awareness

Organizational justice

3. The inter-organizational (meta-organizational) dimension features:
o Belief in social consensus

O
)
)
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o Commitment to social justice

o Preservation and development of social capital
The individual dimension emphasizes self-awareness, value-based behavior, and interpersonal communication
as key factors influencing daily interactions with students, teachers, and parents. Organizational competence
refers to a principal’s ability to align communication practices with institutional norms and navigate formal
structures effectively. Inter-organizational competence captures broader socio-political responsibilities,
including advocating for equity, fostering trust beyond school boundaries, and building sustainable community
partnerships.
In terms of frequency and relevance, feedback, ethical communication, and cultural literacy were among the
most cited and emphasized components by interviewees. Experts underscored the importance of emotional
intelligence and strategic messaging, especially in navigating complex or conflictual school environments.
Discussion and Conclusion
The results of this study highlight the multifaceted nature of communication in school leadership, particularly
within the Iranian elementary education context. Communication is not simply a skillset but an integrative
capability that spans moral awareness, cultural competence, and strategic action. By framing communication
through individual, organizational, and inter-organizational lenses, the proposed model captures the full scope
of responsibilities and interactions required of modern school principals.
The prominence of ethical and ideological components in the individual dimension reflects the value-oriented
ethos of Iranian schools. Principals are expected not only to communicate effectively but also to serve as moral
exemplars and cultural transmitters. The findings also indicate that school leaders must balance formal and
informal communication strategies while adapting to institutional constraints, as seen in the organizational
dimension.
The meta-organizational focus of the model is particularly noteworthy, suggesting that school principals are
increasingly viewed as agents of social cohesion and justice. This reflects a global shift in educational
leadership where communicative authority extends beyond the school to impact community relations, policy
implementation, and societal trust.
Overall, the model offers a robust framework for developing, assessing, and enhancing communication
competencies among school principals. It provides a clear pathway for professional development and can serve
as a reference point for educational policy-making, leadership training programs, and performance evaluation
systems. By rooting the model in grounded theory and cultural specificity, this study bridges the gap between
global knowledge and local needs in educational leadership.
This research also affirms the critical role of communication in fostering inclusive, responsive, and ethical
school environments. As education systems worldwide grapple with challenges of equity, engagement, and
accountability, communication will remain a pivotal force shaping how schools serve and transform their
communities.
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