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Abstract

This study aimed to design and evaluate an educational package for enhancing
academic motivation and hope in male students in the upper secondary level in the
city of Kerman. The researchfollowed a quasi-experimental design with a pretest-
posttest control group structure. The statistical population consisted of all male
students enrolled in upper secondary schools in District 2 of Kerman (N = 450). A
multistage cluster random sampling method was used, and 60 participants were
randomly assigned to the experimental group (n=30) and the control group (n=30).
Data were collected using the Academic Motivation Scale developed by Vallerand et
al. (1992) and the Academic Hope Scale developed by Khorrami and Kamari (2017).
Participants in the experimental group received the educational package based on
choice theory over eight sessions, while the control group did not receive any
intervention. In this study, repeated measures analysis of variance (ANOVA) was
employed for statistical analysis, and the data were analyzed using SPSS version 23.
The results indicated that the designed educational package based on choice theory
had a significant impact on intrinsic motivation, amotivation, and academic hope in
the posttest phase, and the effects were sustained during the follow-up phase.
Furthermore, the findings revealed that the package did not have a significant effect
on extrinsic motivation (p > .05). This study provided insight into the effectiveness
of the educational package in enhancing academic motivation and hope among male
upper secondary school students in Kerman. Implementation of this package ledto a
notable increase in students’ motivation and academic hope.

Keywords: motivation, academic hope, educational package, high school students,
Iran
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Introduction

In recent decades, the increasing emphasis on psychological well-being and internal educational mechanisms
has prompted scholars to reevaluate the foundational elements that contribute to student academic success.
Among these, academic motivation and hope have emerged as central constructs influencing learning
outcomes and student engagement. Academic motivation, particularly in adolescence, serves as a driving force
that determines the quality and persistence of academic efforts. According to self-determination theory,
motivation exists along a continuum ranging from amotivation to extrinsic and intrinsic motivation, with the
latter representing the most self-requlated and satisfying form of engagement (Komarc et al., 2020;
Mohammadi Darvish Bighal et al., 2020). Intrinsic motivation, rooted in autonomy and internal satisfaction,
is directly linked to increased persistence, creativity, and cognitive engagement in learning environments
(Barani et al., 2019; Cheavens et al., 2019).

In contrast, extrinsic motivation is driven by rewards and punishments and may not foster long-term
engagement unless it is internalized over time. The absence of motivation—amotivation—can lead to
disengagement, academic failure, and even dropout (Amiri et al., 2022). In this regard, identifying
interventions that enhance intrinsic motivation and reduce amotivation is of paramount importance. At the
same time, hope, particularly academic hope, has been recognized as a significant positive psychological
variable. Rooted in Snyder’s hope theory, academic hope includes agency (goal-directed energy) and pathways
(strategies to reach goals), serving as a critical predictor of academic resilience and perseverance (Cheavens
et al., 2019; Yotsidi et al., 2018).

Empirical studies underscore the interdependence between academic motivation and hope. Students with high
hope levels tend to employ more adaptive strategies, persevere in the face of challenges, and exhibit better
academic self-regulation (Benbow & Anderson, 2019; Dami et al., 2020). Hope has been associated with
positive school attitudes, increased academic engagement, and improved coping strategies (Nurjanah et al.,
2020; Yazdizadeh et al., 2023). Given these relationships, educational programs aiming to strengthen
motivation and hope are seen as promising interventions. One such approach is rooted in William Glasser’s
Choice Theory, which emphasizes personal responsibility, internal control, and the satisfaction of five basic
needs: survival, love and belonging, power, freedom, and fun (Amiri et al., 2022; Arab Kalmari et al., 2020).
According to this theory, individuals act to meet these needs and when properly guided, can adopt more
constructive behaviors and attitudes, including in the academic domain.

Choice Theory-based educational programs have been found to reduce behavioral problems and enhance
psychological capacities such as responsibility, engagement, and self-regulation (Fereydouni et al., 2019;
Soleimani et al., 2018). In the Iranian context, studies indicate that such interventions can foster personal and
academic growth, especially among vulnerable youth populations (Asani, 2023; Nowruzpoor et al., 2021).
However, there is still limited evidence regarding the structured application of Choice Theory in enhancing
academic motivation and hope among high school students. This study aimed to address this gap by designing
and evaluating the effectiveness of an educational package based on Choice Theory to improve intrinsic
motivation and academic hope among male high school students in Kerman, Iran.

Methods and Materials

The present research utilized a quasi-experimental design with a pretest-posttest control group structure. The
statistical population included all male students in the second year of public high schoolin District 2 of Kerman
(N =450). A multi-stage random cluster sampling method was used to select 60 participants who scored below
average on pre-assessment measures of motivation and hope. These students were randomly assigned to an
experimental group (n = 30) and a control group (n = 30). The educational intervention comprised eight
structured sessions based on Choice Theory, focusing on self-awareness, responsibility, goal-setting, need
satisfaction, emotional regulation, and internal control. The control group received no intervention.

AR



1FeF Jbo g2 osled 90 059

To measure academic motivation, the Academic Motivation Scale (AMS) developed by Vallerand et al. (1992)
was used, which includes three subscales: intrinsic motivation, extrinsic motivation, and amotivation. To assess
academic hope, the Academic Hope Scale developed by Khormaei and Kamari (2016) was administered,
evaluating four dimensions: hope for opportunities, life skills, school usefulness, and competence. Data
analysis was conducted using repeated-measures ANOVA in SPSS v23. Assumptions of normality and
homogeneity of variances were tested using Shapiro-Wilk and Levene’s tests, respectively.

Findings

Descriptive statistics revealed that the experimental group showed considerable improvement in intrinsic
motivation, hope, and reduction in amotivation scores from pretest to posttest and follow-up, while the control
group displayed no significant changes. In the repeated-measures ANOVA, statistically significant differences
were observed between the experimental and control groups for intrinsic motivation (F = 41.45, p <.001, n*=
417), amotivation (F = 68.65, p < .001, n? = .542), and academic hope (F = 138.08, p < .001, n? = .704).
However, for extrinsic motivation, no statistically significant difference was detected between the groups
across time points (F = 0.38, p > .05).

Post hoc Bonferroni tests confirmed that the changes in intrinsic motivation and academic hope were
significant between pretest and posttest, and between pretest and follow-up stages in the experimental group.
However, the differences between posttest and follow-up were minimal, indicating the stability of the
intervention effects over time. These findings demonstrate the enduring positive impact of the Choice Theory -
based educational package on intrinsic motivation and hope, while showing its limited effect on externally
regulated motivation.

Discussion and Conclusion

The findings of this study provide strong evidence supporting the effectiveness of a Choice Theory-based
intervention in promoting intrinsic motivation and academic hope among male high school students. The
observed increase in intrinsic motivation aligns with the theoretical premise of Choice Theory, which posits
that when individuals learn to take responsibility for their actions and decisions, they are more likely to engage
in goal-directed, self-determined behaviors. The shift in motivational orientation from external to internal
underscores the importance of interventions that foster autonomy, self-evaluation, and personal agency within
educational settings.

The significant reduction in amotivation observed in the experimental group further supports the view that lack
of motivation is not a static state, but a malleable condition that can be transformed through targeted
interventions. Teaching students how to identify their needs, reflect on their behaviors, and adopt purposeful
strategies can restore their sense of control and academic engagement. The results echo findings from previous
research that showed that reality therapy and Choice Theory training can positively influence responsibility,
self-concept, and emotional balance in educational contexts.

Moreover, the marked improvement in academic hope suggests that the intervention successfully helped
students establish meaningful academic goals and pathways. As Snyder’s theory emphasizes, hopeful
individuals are not only more likely to envision success but also better equipped to devise and pursue strategies
to achieve it. The educational package, by including activities such as future planning, need recognition, and
emotional regulation, likely contributed to the development of these competencies.

Interestingly, the intervention did not significantly impact extrinsic motivation, which may be attributed to the
intrinsic focus of Choice Theory. Since extrinsic motivation is largely influenced by external rewards and
pressures, it is plausible that an internal-focused intervention would not alter these externally regulated
behaviors. This highlights the selective influence of Choice Theory and suggests the necessity of
complementary interventions when targeting different types of motivational regulation.
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Overall, this study affirms the value of psychological education based on Choice Theory in developing
essential cognitive and emotional skills that underpin academic success. The structured and interactive nature
of the eight-session package appears to be both accessible and impactful, providing a replicable model for
schools seeking to enhance student motivation and engagement. Although conducted in a limited context, the
study offers insights into the potential of such programs to foster long-term psychological resilience and
educational advancement.

Future research is encouraged to explore the applicability of this intervention across diverse educational levels,
cultural settings, and among female students. Incorporating qualitative feedback from participants could
further enrich understanding of the mechanisms underlying motivational change. As schools continue to
grapple with student disengagement and dropout, evidence-based programs grounded in personal agency and
psychological empowerment may offer a sustainable and effective solution.
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