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Abstract

This study aims to investigate the relationship between teaching orientation,
personality capabilities, social-emotional skills, and quality of life with the mediating
role of self-concept among female secondary school teachers. This descriptive-
correlational study involved 410 female teachers selected through cluster random
sampling. Data were collected using standardized questionnaires on teaching
orientation, character strengths, social-emotional skills, quality of life, and self-
concept. Statistical analysis was performed using SPSS-27 and AMOS via Pearson
correlation, path analysis, and structural equation modeling. Path analysis results
showed significant direct effects of teaching orientation (f = 0.22, p < 0.001), social-
emotional skills (B =0.13, p=0.013), and self-concept (3 =0.37, p <0.001) on quality
of life. Self-concept played a mediating role only in the relationship between social-
emotional skills and quality of life (B = —0.109, p = 0.003) but not in the relationship
between personality capabilities and quality of life (p = 0.188). The study highlights
that while character strengths and social-emotional skills are key predictors of
teachers’ quality of life, the mediating role of self-concept is only partially supported.
These findings emphasize the importance of incorporating personality and social-
emotional training in professional development programs for teachers.
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Introduction

In the contemporary educational landscape, teacher well-being has garnered increasing attention as a pivotal
element in the pursuit of effective pedagogy and student achievement. Teachers are not only conveyors of
knowledge but also central actors in shaping the learning environment and fostering students’ cognitive and
socio-emotional development. Their capacity to perform effectively is deeply interwoven with their
psychological resources, emotional skills, and personal well-being (Gilbert, 2018). Amidst the expanding
demands of education systems, there has been a growing recognition that teacher quality is not merely a
function of technical expertise but also of individual psychological traits and socio-emotional competencies
(Oecd, 2019).

One major construct examined in this context is teaching orientation, which refers to teachers’ beliefs, goals,
and intentions concerning their instructional roles and pedagogical approaches. Teaching orientation shapes
not only classroom practices but also teachers’ levels of engagement, enthusiasm, and professional satisfaction
(Retelsdorfet al., 2010). According to Magnusson and Hmelo-Silver, teaching orientation acts as a conceptual
framework guiding instructional decision-making and curricular interpretation (Magnusson & Hmelo-Silver,
2009). When aligned with mastery-oriented goals, it has been shown to foster greater teacher motivation and
reduce burnout (Ames & Archer, 1988; Latham & Stger, 2008). However, teaching orientation alone may
not suffice in accounting for teachers’ overall quality of life.

Another essential factor is character strengths—positive psychological traits such as wisdom, courage,
humanity, and justice that underpin an individual’s capacity for well-being and resilience. Peterson and
Seligman proposed that these traits are foundational for achieving a flourishing life and coping with adversity
(Peterson & Seligman, 2004). Research has indicated that character strengths positively correlate with job
satisfaction, resilience, and a sense of meaning in life (Ruch & Heintz, 2020). In high-stress professions such
as teaching, these internal assets may serve as protective factors against occupational stressors.
Social-emotional skills are also instrumental in supporting teacher well-being. These skills include the ability
to regulate one’s emotions, empathize with others, manage interpersonal relationships, and maintain
motivation. Emotional intelligence, as introduced by Salovey and Mayer, is a significant predictor of social
competence and psychological well-being (Salovey & Mayer, 1990). Teachers with strong social-emotional
competencies are more capable of handling the interpersonal complexities of classroom life, which in turn
affects their satisfaction and resilience (Charles, 2023). Moreover, emotional regulation has been linked to
improved engagement and lower levels of emotional exhaustion in teachers (Fredriksén & Hultgren, 2019).
Central to understanding the mechanisms linking these factors to well-being is the construct of self-concept—
a person’s perception of self-worth, competence, and identity. Self-concept influences how individuals
interpret experiences and respond to stressors (Byrne, 2023). In educational contexts, positive self-concept
has been associated with greater teacher efficacy, job commitment, and emotional resilience (Yal¢gin &
Erdogan, 2023). Moreover, Ryan and Deci emphasized that self-concept plays a vital role in supporting
intrinsic motivation and autonomy (Ryan & Deci, 2000). It is therefore plausible to hypothesize that self-
concept mediates the relationship between psychological and social factors and quality of life among teachers.
Despite the growing body of literature addressing each of these constructs individually, limited research has
simultaneously examined their interrelations in a cohesive model, particularly among female secondary school
teachers who face unique challenges related to gendered expectations and role conflict. This study seeks to fill
that gap by investigating the relationships among teaching orientation, character strengths, and social-
emotional skills with quality of life and exploring the mediating role of self-concept.

Methods and Materials

The present study employed a descriptive-correlational design using structural equation modeling. The target
population included all female secondary school teachers (second cycle) in districts 1 and 2 of Tehran. A
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cluster random sampling method was used to select a sample of 410 participants, of whom 360 completed the
questionnaires appropriately and were included in the final analysis. Standardized instruments were used to
measure the variables: Butler’s Teaching Orientation Questionnaire, the VIA Inventory of Strengths (VIA-1S),
the Teacher Social-Emotional Skills Scale (Yoder), Beck's Self-Concept Inventory, and the SF-36 Quality of
Life Questionnaire. Data were analyzed using SPSS-27 and AMOS software through descriptive statistics,
Pearson correlation, the Kolmogorov-Smirnov normality test, and structural equation modeling with the Baron
and Kenny approach to assess mediation.

Findings

Descriptive statistics revealed that the sample had a relatively high level of education, with 45.8% holding a
bachelor's degree and 39.4% a master's degree. The most frequent age group was 45-49 years (25.8%), and
the highest percentage of work experience was within the 26-30 years range (29.2%).

The Kolmogorov-Smirnov test confirmed the normal distribution of the main variables. Teaching orientation
had a mean of 64.17 (SD = 7.41), social-emotional skills 125.52 (SD = 11.61), character strengths 107.10 (SD
=7.99), self-concept 30.04 (SD = 4.08), and quality of life 102.41 (SD = 10.87). Skewness and kurtosis values
for all variables fell within the acceptable range, indicating normality.

Path analysis results demonstrated that teaching orientation had a significant direct effect on quality of life (
=0.22, p <0.001), as did social-emotional skills (p = 0.13, p=0.013), and self-concept (B =0.37, p < 0.001).
However, the direct effect of character strengths on quality of life was not statistically significant (f = —0.02,
p =0.614). The mediating role of self-concept was supported in the path from social-emotional skills to quality
of life (B = —0.109, p = 0.003), but not in the path from character strengths to quality of life (p = 0.188).
Goodness-of-fit indices confirmed an acceptable model fit (GFI = 1.000; NFI = 1.000; RMSEA = 0.181; y2/df
=12.797, p < 0.001).

Discussion and Conclusion

The findings of this study highlight the multifaceted nature of teacher well-being and its significant predictors.
Specifically, social-emotional skills emerged as the strongest and most consistent predictor of quality of life
among female secondary school teachers. These skills appear to provide essential psychological resources that
enable teachers to navigate daily classroom challenges, sustain positive interpersonal relationships, and
maintain emotional balance. The mediation of self-concept in this relationship further underscores the
importance of self-perception and identity in translating social-emotional resources into subjective well-being.
Character strengths also demonstrated a significant bivariate association with quality of life, though their direct
effect was not confirmed in the structural model when accounting for self-concept. This suggests that while
intrinsic virtues and positive personality traits contribute to overall well-being, their influence may be more
indirect or contingent on other factors such as contextual variables or motivational states.

The modest yet significant effect of teaching orientation on quality of life suggests that how teachers
conceptualize their roles and set instructional goals plays a role in shaping their well-being. Teachers who
adopt mastery-oriented or developmental goals may experience greater professional fulfillment and
engagement, which can buffer the effects of occupational stress. However, the relatively weaker effect size
implies that pedagogical beliefs, while important, may not fully compensate for deficiencies in emotional
regulation or psychological resilience.

Self-concept was confirmed as a partial mediator in the relationship between social-emotional skills and quality
of life. This finding supports the proposition that teachers’ internal evaluations of their competence and value
are instrumental in converting interpersonal and emotional competencies into tangible psychological benefits.
The absence of a mediating effect in the relationship between character strengths and quality of life may
indicate that these traits function independently of self-perceptions, potentially reflecting more stable, trait-
like dispositions.
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Overall, the study contributes to a more integrated understanding of how personal attributes and psychological
constructs interact to influence teacher well-being. It suggests that educational policymakers and school leaders
should prioritize the development of teachers’ social-emotional skills and character strengths, not only to
improve classroom practices but also to enhance quality of life and reduce burnout. Furthermore, efforts to
build and sustain positive self-concept among teachers—through mentoring, reflective practices, and
recognition—may serve as a catalyst for translating psychological strengths into real-life satisfaction and
professional efficacy. These insights can inform targeted interventions, support systems, and professional
development programs aimed at fostering sustainable teaching careers and enriching the educational
ecosystem.
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