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Abstract

The present study aimed to determine the effectiveness of emotion regulation training
on academic well-being, academic emotions, and academic buoyancy in lower
secondary school students in Tabriz. This research employed a quasi-experimental
method with a pretest-posttest control group design. The statistical population
consisted of female students in the first grade of lower secondary school in District 3
of Tabriz. To select the sample, the questionnaires on academic well-being, academic
emotions, and academic buoyancy were administered to 600 students in District 3,
selected through cluster random sampling. From this group, 60 students with the
lowest scores on all three questionnaires were purposefully selected and randomly
assigned to an experimental group and a control group. The experimental group
received eight 90-minute sessions of emotion regulation intervention, while the
control group did not receive any intervention. The research instruments included the
Academic Well-Being Questionnaire by Tuominen-Soini and Salmela-Aro (2012),
the Academic Buoyancy Questionnaire by Martin and Marsh (2006), and the short " @ cdan Zinjanab, K., Hosseininasab,
form of the Achievement Emotions Questionnaire developed by Pekrun et al. (2005).  D. Azmoudeh, M. (2025). Effectiveness of
The collected data were analyzed using analysis of covariance (ANCOVA) in SPSS- E’g}‘;g“ Eﬁg;!ii‘{;” TErﬁq'Qt',r:,gnson Q‘ﬁj"e*z'fa!!;'i';
26. The results indicated that emotion regulation training significantly improved ?:gﬁ”ccyogr‘]Ih‘;‘r’]veéj]?v"lg‘r‘a&fmg' zsggie{‘fizi_”
students' academic well-being (P < .05). Emotion regulation training also had a

significant effect on students’ academic emotions (P < .05). Furthermore, based on

the findings, emotion regulation training significantly enhanced academic buoyancy

among lower secondary school students (P < .05). Therefore, it is recommended that

emotion regulation training be employed to improve academic well-being, academic

buoyancy, and academic emotions.

Keywords: Emotion regulation; Academic well-being; Academic emotions;

Academic buoyancy

© 2025 the authors. This is an open access article under the terms of the Creative Commons Attribution-NonCommercial 4.0 International (CC BY-NC 4.0) License.


http://creativecommons.org/licenses/by-nc/4.0
http://creativecommons.org/licenses/by-nc/4.0

gsxfélic)ué)‘{,é'm

doddo

9 g_gl""m uLl.x,.:a “SL..A}L; GM).Q) » )Jé.ﬂ J.a‘g.c 6[.9.))‘ 9 LS)LAJJ[MAJ a@‘?ﬁ; 0,99 49 QSOL"“JQ‘j) 9 GM)B.A] LSLQQ"‘Jl? u.....abs‘ la
5 sloizl (Ll S laoygs G Fsles 5l (o plsrear Jsl abwgie 090 wileioo $5r0 i Sl G e sheaS (S
Slee Sy plyear Slred wlat (Ol il )3 g wgmme (G0N, Sl SBisel Sl ot et Sllszg Slme
sle ey (Grecucci et al., 2017; Xu et al., 2024) wiS o Wl Uls>g Sy, 9 doass @l )0 429 bB (b owll
oS Jo s 05 loamd 05,5 (2alS 5o Slred SEe o hram Cdl 4 jorie Wi oo Sllred welati o Jleil a5 wilesls oLis 5
Abdulahi Beqrabadi & Heidary rad, 2025; ) 54& o )]s, Coodw S9ager g (a0 o 25 )] 4y yoeie yloed oudais (5 g0]
.Mohammadi & Balagabri, 2024

et 3t 2950 A L3012 (550550 5 Sl cods (b)) 5 e Slo a5l (S plyear (e (s < G0] 039 50
Rezagholiyan et al., ) ceul ass e 5 S b jael iils cutie (5,5 ,0 5 e wols, wlas| soiS wSaie Joass
Fiorilli et al., 2017; Salmela-) coul sos aiuils lad e (5o pudl § Sogu,d ¢ Loams 2l bojle opl mhaws (090 (b (2025
Gilesil ey ahoz 5l Sld oelats S5 slas el a8 coul T 5 (Sl goaxie mls Liul, een 4o (Ar0 & Read, 2017
ably oligel il 5o (Foymdl g Sl ozen Sy, hie @le (1alS g (e i sl L 6,58 lgmis Wy g (a3l
(Extremera et al., 2020; Smith et al., 2019) s s

B352G5S 455 s 65 5ol (sl S5 5 )8, ms IS5 55 (gmll i 55 (o llgs e et 2 05Dl
a3, Shos 2SS 5 g wisd oo 36 S S culil s 5, d Carnd g0l 08 i) 5] e Sllrs 45 5 s 05T
aS Jl> 0 wies oo sl 1) Sgy0 0355] g S Gaes 6 5ol sl g Bi asle sude Sl (Pekrun et al., 2017) wjls us
o9l (Cai et al., 2017; Putwain et al., 2015) was o jzols 1) Leaxs 5,Slee (gall 5 Olylasl o e Sllbra
ol 5l g S S g oluls jg 1) 053 Sllus aiS o SaS (5501 0o 4y aS o)1y Sl S opl 5l Sl oulal slols ) lge
.(Nadeem et al., 2023; Renna et al., 2017) &;le agy Joass slocasdge jo 1) 053 Jlbra slo STy 5,0

Qo e U alilin ) el G318 alls ()lsee 4 0,L3) pogie cpgl el amd S35y e a5 5le 4o Sl sloailse [Sio |
b st 5,5l 5l A lore 0 (dass  Suij,m (Martin, 2014) o,ls Sleds Lyl 10 05Kl s> ¢ dacaSs 5l cuissl
Namaziandost et al., 2023; Theiyab Alazemi et al., ) coul ol jon 4¥d S \Lie § (5 lgaumal Kty ozmon olo S5
535,10 g leami o Sles 03,5 4,55 (5,068 il YU dams S5, Gyl olygel zils a8 ailesls ylis wlad=s (2023
2l oo Sload st e OMSae (Martin, 2014; Widlund et al., 2018) ui )ls )45 5 (s Soo o claizl slacyles 5
Cécillon et al., 2024; ) aules S8 JuS oban! Lglidl 5 Sls loylis tals Gk 5 eams Soijm bl 4
.(Messina et al., 2024

ebats slos pealy S Jass g labanly (28 o)l ol Kawgh (easd 5 (S-S0l lapeiie 5 Glond pelas lee LI (o0 50
il gy 55 08 it aile ol Wasle 3k 5l llrs SSLis ooas aF coul sid et (ol sbas iles,S 0 ST les
Mikaeili ) 5 e (g0l b3Sl ol )| g elizn] (2ol « clablio clos bl Sgugs 45 wilgi so e lmed gloonlyy S, g lis
ol (hi9el (g 590l ils (slacares ;0 aS siiwn ] Sl o jiegh wien (et al., 2024; Zarei & Khoshouei, 2023

Saleem et al., 2022; Yazdizadeh ) s4i oo J5 2alS 5o Loams soal 5055 cloix! slacs loo dgups el yloe &5 5L

(et al., 2023



VFoF Jbo Pow osled 293 090

ielas slaizl s (Solgls o bjgel ( Slyy glaylad b lipel il a8 ol anslr aiile (pols Sojgel 5 (a2 )b o olozzl Layly o
Siegh mls Sl Jloys5 5 (90l Cuanl 1S Cusl 1) Slxe 5 SSLD Gl e a5 pboasln sl g (A wlazlse
Abdulahi Beqrabadi & ) wlos,S ol 1, (Sogw,p jualS 5 Loass 8,Sloe d9us 5 Slond wulats O Iae oidu il j oo
a3 oo s ju il Sldllae Sletus o)y 2 o0pl 0 058! (Heidary rad, 2025; Mohammadi & Balagabri, 2024
aS Col 1 bsS laisl ol .(Xu et al., 2024) o,ls 3459 (5 lobiae § Coio alaly 3Ly, S § Soud oulaS o aS
a3l oligel iils (leams 5 (LB 0ls) Coands S 50 Fhe DS Gy it 5| S Wlg oo (e oelal ol (3590
anlllas ( Glpl (Ulgzgs Gle o Glmed walais (bgel (ot Sl atie) ;o (chgh GBS Lals bty 10 9§98 3)lge 4 a5 L
Jsl 0y9 olisal il (hoasd (Fis 5 (oo lilrs o (oo (fsr 3 Sl melatd (gl (25 il gy p Ba2 b 0>
Sud il e Bjgel Aldlae LT aS col Jlsw cpl @zl (agh onl (Lol o il sads plxil 5,5 j0h 40 aawgte
e b a8 S plilszrgi o lpamd- LAy, Slaatls dsup 4 Wil o0

bbby

a3l S5 05,5 b sl e = 0595 i b sl o Ryl gy 5 5] (ouS Loesls 55 s 5| ol 3
Sl o leam g 54 gbranlitins yy 10l 3ls JUzil s 45 45 55,05 ¥ 4l gl 0,99 250 l3s0l 1S iRy (6 kel aral>
o bl gladgs (Bolas gy 4 a5 52,8 ¥ 4l abagie Sl 050 gl Gl 51,8 £e e gy, (s (S 5 heass
olai ol g Sl (iog |)ls asliaan 4w jo jo | Oljed o 2S4S (g0l 8Naiedan g, @ g0l Ladls £ T w5l e g 1,5
s ool 15 gl Il 51 sy tmins (gl 0B (35l S 5 Liales] 09,8 4o

Oliee 85 Cel (s> 58 ) anlitiny (al ol angd | (VVY) 5,1 Dol ¢ giugms — (s (nl il (s o Aol
YY 5 VA Y 00 Y XY Vg 3,05 o 53 s 0 61435 5 oS dinb 5 4355 ¥ 0 1 oains esly ciblye pas by ciblge
Olyae oaims Hlis bl iy jhosl a> e 09 dalem VOO U Y)Y s delicn () Ol el dials \Xgd oo (6,1050 505 usSe O j90 4
Wl Jlade laime cpl i) (25l wsllas |y e alg, (V< IY) 9,1 Mool (hygmm (anagi 09 Sl> (a5 5ot
Opoh pl y .l s (WAL en g (60l Jawgy doliiuw  cpl olpl jo w030, aulxe /Y dslicn, opl 6l #lsg,S
Lo oliie (53,8 (lenad (izran 3,8 s |y asliiin (s, ohotns (S IS 003 b o 6 y05 o Jolins (Fhuwrad
20,50 ,91 5 loline

695 2 Ol > gl 5 Ceol Jlg 3 lils a5 al (HLb (V2 £) (S)lo 5 (el bawgs elide ol tshmasdd () pw dolicdiw
35 Say Slaen sloasiz 51 Gl (l digdn dnlone (3l5e WolS) gty b (Wl SlS) S 51 0,5 95 5] slaz ;0 0 oliio
ElisyS Wl calye a ols plis G0 (Slans oy 5l ol @l 1PV (GleT 5L 5o IA 2lis S Sl waliee LG oles]
G IOV g S 0503 b boaysS (Sam atels oizman ogr <IVY il alojl 5k oyl 5 oA bl s Sy B b ool
OYAY gl Gy g 00l Slans) asl o + IFA

s g Soslal jsliie & o heams Slbes) deams b piny Slbes asliiny 10 piuy Olilud dolsiuwy oligs o8
LSy s Ar asliins 00t olisS o8 anbidis s ol el o sl g > Lb (Vo +8) oL, Kan 5 0,5 Lassd g0l (231 hoases
e Slles i 4 (O b 1)E S Gl olulyy 5 ool ailge Vg Jlges Y gl anlidn sy ol sl (T2 ) o Ko
SVEVA-YE ol Jlgwn) oDl 5 ol s ol lass Corte Slloea ol YV 6505 ,iSTa 5 FY sl sy ol 45 0 p05 Bl 3315 5 oo
(TN Y-PY-FP-YA-FY)CL ol (O F-YV-PVFF olalow)ois Jols ate ollrs 5 (V-)V-YY-Yo¥V) 08 5 sl (()-4



gsxfélic)ué)‘{,é'm

Al g Jlgaw YV L (F-F-) - A P-VY-FY-F VAT E-YAS1 Q) (S 5 (0-A-YO-YY) gl oY+ -V F-YA-YO-FV-F-10-1 V),
el Gogy a1y T sy 5 G315 130 B IV 5l 2lis,S Sl (ogy b aslidns yp nl slogubiiia n (bl (Y- 0) o en 5 1S
Flis,S il o 5 aisls alawl lal o 1, delidis sl s5lulsy VFAR) JaSs 5 lansslS el 3 05008 in,S ol olass| _Lle
233,80l gl lele Sl By, 4y ol (ol 5 w05l Cess a < TAPL VO 51 L el

LSl gl j0 ad |2l (Siae &g g slaide A0 anda A LB o (oS Jae Golal e (3 @it (gel ai
el ol pspie Sjgel 4 e Al ads ploxil 09,5 ils8 e 5 (oDl SBlanl e Asliyy (Byxe c09)5 5o w09,8 slael by
oy Sls glagly 2b)loss (Sl Gl Gl g andr po il (olaisl Gl Wl 5 Slree SV il
> Sl CoaBye pod e 50 olagbgel g ot Slulid Sbws widats slospal) )loz and> j0 0 5550 Sles slac e
Olred webais oo (3jsel (S 5 (8 lgmts Wi iz g i Ghjpel Jold ety Al 00,8 ] (6,800 sl lge 5 s
@ pie dad> ab jgpe gy IS 5 LS Gla b)) e it andz )3 090 9,555k 5 A e e (gl g elS
Sz ishaeme glaoniSeasis Giyb 5l L8, Mol (Slmea anlss 5 jlpl nped Ol (Sl 5 6,18, lassly ol Sijsel
Szl e xS Ol Syl lidr Slgime j950 piie anle 3 2l plaiBl GuusSlr (el (oisel 5 usSae Jos iS5
285 el Sl (s 5 (g5l

Joo5 sl g slene SBlizl g (20l Loosls Ghnogi jshaie 4092 (55905 D)9 4 WSIae 9 VF 4T Lo g0 o g s>l e
28,5 alol Y8 asews SPSS 1580 65 b lasols Lo 5 45355 .0 eolaw] (MANCOVA) (6 xie aiz il )lsS Ldos 5l lasols

sl
Fo adlas 5,50 ol)8l colas wogs JLo VF/POE V/OY iogh j0 eaisS &S )80 olls g pw ke wls lis ool Cawdy glaosls
R PN 00)9] 6).».’.».4 \.\.\.> w.:la)I; J‘-L7U C.:Lu 9 6)LAT ws) 6[.@4.@5).1@ e wajf (_gl.ﬁ).».’.».a 6)L01 M}J dalsl o .\.505.:

095 S & (39031  — 09031 Sl 30 S g R (Sl piio O pod Ginogi ) Jgia

S 095 Smed peas (30l e
o33! o o33! G o903l o 0905! G
Sl Sk e osSikeo Sl Sk Sl Sl
5 skl 5 skl 5 skl 5 st
\.YEY V0.0 YYfY AINARS Y. #8 Y-Y Y.OAY Va.2Y oA Ol
YXP¥ VO.FY \Rlai V0. Y Yo YA Yox- YA V0.7 e heass
Y.2AN VA Y.ov) \V.OY Y.00F VXYY AARN \VrY Sl ylas!
Y.ary YY.yy Yy-o yy.Aay Ya.f VOXY Y.rVE YY.vy Py
V.ov AR VYYD \v.Aay V. FYY AXY AARTA \Y.2Y P
Y.YY? VYoo Y.YA. \Y.YY V.YAY AYY Y.yYYs \VAY Gl
fAYA YVA- Y.YYY YY.AY O.YOF YY.A- YefY AR >
\AR ayv.yy AFYAQ aY.A-. AOYY Wev IARE ay.fy S S 00
f.yva YY.A- B.-YY YV.OY YAYY YY.AY f.aay Yv.yYy Sz (S8

Ol 6yl (Gme e az ST caims i |y il sl i e sl dluilgh Al 05,5 g o alaxdo (V) Jgaz y0 a5 jghilen

A aplgs aseine 6kl ee;l bl 5l am



VFoF Jbo Pow osled 293 090

2 Byeie g9 (V Jouz) ols (lad Bgiyeanl B9, S5allS” (gajl cisyeiin stz millgsS el sl Bt (s bl 5o

P>l 0l oy Hgeilom 9 o9eil i

09,5 LS & (49031 (g — 9031 Sley 39 Sigi S e (392 Jlo g oy Y Joua

S eg8

Slred welas 356l

o9l o o9l i ool o o9l G
&bl K-S &bl K-S & bl K-S &) loliss K-S
- %9 \XeY Yov FYY YYA FYA o AeY al Ol
INR A-F £ay AAR £AY YOA yo- FYY 49, s
NPA VANY Yy £55 AfY OYA FEY yya sl
I\RY4 AYE Yo- YV OAY Yyv Yoy AvY Py
$2A ATA AN FA- MA MF V. YY¥ P
A4¥ fvo FOY YYo ¥f- APY FAY AAN Gawll
YAY AV Y¥v FYA Yy APy Y¥v FYA Jheawes
AO¥ FeA AT AP AR yyy AAR Y e g e
IRy AYE ey ADY AA AYF YAD AAF ez (S,

a (P >0/00) conl oads Cule; 05,5 93 o s il sl ols (ylas s Ll ly Sless abgyie s slp 08 el @S
XY F 2VENY M QAN Q) 130 A e ol i 45" b oolictl LuSUM i3T5 155 il lg yma 5o 6 2 ghiie

Spiie iz sbasly oMy I lpd iz 53 OFAY) 50,5 5 5 e S5 Bl (bl i le (Slaod pos a4y azgi L (P =

] ‘Su.uLuo o)LoT

JAS g Sl udais Jjg0l Gialojl 69,5 glid o puio aiy (il jleS (yg03T @l ¥ Jgu

Etay

6)|ol;M é.la.w F

e Sl

ol PV Ly 3oV

- AF

o

-\ Ya.-9A

-a

$P9S Cogac

Sl loamd (S5 5 heam bl (heard (Saite 0 U 5 Slme mebi (el 09,5 e (F J5uz) @l wlel
ol 00 08 g (1o yuxie) oadlge 51 S ,o o allawe 50 awlol jo (D= /0 V) 0,18 3429 (5 lobas

09031 Ui Joomi 3l s g5 (U puitio Ol pod 9031 il yleS Sl gulis F Jgas

FEY YY.¥fY YFo.0aY \ VFo.09Y GIRY) 09,5
1Y V4457 VEAYPY \ VEAYSY 19
OFY YyaAavy ARRRAR \ ARRRAR ksl
£YY Ya.yvy FEFAL. \ FEFAD- Py
AARG A Ardr VeeorA \ Veoo oA PO
OYY YO.FA- A7 \ AN 7 &3l
£YN YAVOY OYF.D-0 \ OYF.D-0 e
Y-£ fO.5Y V4. Y.ABA \ V4 Y.AOA e s 0
Yoy LA Yo XfY YYY.FYA \ YYY.FYA ez (S




5;og‘)@)‘¢ém

P<-/b) J...ul.vso )bL;.u Gld..apu le.e‘;l.z..a 83wl § > ul.?v...(b):u L:a).._:...a Ao ) stog)f O QBLE:S «(F JBA.?) @L... 4 499414
oiu Sl alawgie gl 098 Gligel Gl jo rass (Sum g Jrass Sllrs o drass i p Slre mela (3igel (ol plu

&3S A g Sy

Sllod el5,)] « doass s e Gioli8l el g loline jgbas Slmsd oulas (bigel a5 ols lis o patesis (uil,lsS Judos s
)] jo Glwe iy e cdigel DMl il LS laidl opl ad S ed abegie Jsl b 3o lisel il
b gonod pol> imgh dbiwl) crod 48 akiud dwjie sla il b ablie glp Slua Sobl sbul g Joass- aslisoly, slojasls
0, Slos Sgups 10 a5 BB i D3 o Sl e Co o 10 550l 4l (55luaieilss 4T aas eyl i Slalllas glaassly
A8 Ll g,y cwodle 5 heass

1 il hie llbs S s clidl & SaS U (ot aulais a8 S s so o dheam i o 25, 4 bgypo b e 5o
oo ol boasl cpl oS a,ew ‘5:23)'9.41 Lo g dwjon 4 Cas gp0uie Slolus! ligel il b il o ol
SBD sy 5 (SN CaisS S5 10 oo (Zolee LS Slua aulais ol olis a5 el lgsen (Rezagholiyan et al., 2025)
S5 slp Gele 1y sl (eass o ie a5 ojls canlke (Salmela-Aro & Read, 2017) aalllas b ol 4l pizen o)ls
Sloy sl als cel ( colis glosl yudas slesyaly 30,k 5l ossa s w0l (K0 (samw 1l g0 (35501 8l g Jass
Extremera et al., 2020; Xu ) aas oo (ial33l B 150l j0 1) JuS g addle (gonl IS wlas] g ool ob5g0] (sl lad 5l ool
(etal., 2024

Sl 2als § Cude Sllee 2ol 4 e Slows oo (ijeel a5 ol lis pol> iagh bt o deass Sllbus pgas jo
g ye als obs)l pids a5 el 55 (Pekrun et al., 2017) o,S0 (oj)k J S a0,k b aoecs ol sl ool Loass ke
Alr > asSz o Wiselioe Glisal M colmd mlat (B9l b S o e Shea slacaslse )0 1) e b e Slibrea
oS ool ol s 55 a3 b oipd leseits Bl iy sz el 5l s il anils 6 iete pelds 3wl slaolys,
oelas wisls ylas oS 5l Slyses (Renna et al., 2017) 4 (Cécillon et al., 2024) sla iogy mls b idu opl sloasl
Smith et al., ) asllas eimen 005 (5 lolins abal, cloizl o ooz slocadss 15 Slad 5 £5lis o Slas S b Slown
Slms OS] 5 Ol b 2nd JJsieis b Sllrd oS p smmod clmd mebass a5 5Ll slos ol a5 WS o ols (2019
bz (S el oad  Jeasd  (Sai e (iuli8l Coge g loliae jobay Sl oo Sogel a8 el 15 S b assly caslsl 4o
S ol L 5 a3l 5 35Sl Laas o lad b ablie jo g0l il SUlss (sline o duams (6,510l 4 oo Glojle ylgicas
b oo Saijm wols las oS o s cislle (Theiyab Alazemi et al., 2023) 3 (Martin, 2014) Sldlas b iegs ol
2Tsgs il s Sbes slolid (2al5 L olrd webas (35ee] Cowl olpom dusyoe b oo Jolad g 5ol ool «ign o Shas
b )0 ol ik plns @elais (fBlg 0 35l o pal B (Jrand slacdlad o Jlad oS lie 5 (S0 590 sln ) ) (Slmea
(Fiorilli et al., 2017; Messina et al., 2024) s ls ,leé Lyl o0 3550 i 5 6L ablie ( Sl g5,



VFoF Jbo Pow osled 293 090

50 Sblrs i 284S cusl Liwl e (Grecuced et al., 2017) sBass b ol adlls slaail s alisyly joas 4 |
Jae 2 4S5 b Gl ol o o0 )l (slaghigal o)l 05T (6 S maenat § (SLS 7S (o)l abidl> wile ke o]z sloo Slac
aallas pimmen WALl Caute S| Leamd loo S5 s 5 g ead 3l enlas la gl Cusi crge ool S sl 3
S e 258l o, cnl 3l 08,5 0ST s o,laags 5 bad webas Gl peiies b3l 5 (Huang et al., 2023)
9] @l 3 (loams 5 Slas S| (sl 1) Ao e i Slull (1ol g leass ojlayogs Cosis alawlyay Wiy oo Slme
Abdulahi Beqrabadi & Heidary rad, 2025; Mikaeili et al., ) gleail b gbs ol mls 55 Sl Oldlas Has )
wollhol ol cel Sbus ouas slas o, i9el oyl jo a5 cusl olgsen (2024; Mohammadi & Balagabri, 2024
oy a5 ols olis Namaziandost et al., 2023) iegh Guizen sl oo Lly> g Loams Candg Sgup 5 conkiiiogs iol58l
Ol webiis (el slogflliggazme )3 0yl BL3 | (oo (5550l 0 (20l 5 sloams ool 555 cgolinil Sa L (loas Sl
18 oolil 5)50 bgel gladazs jo (oo 5 Glmaa cdls o)) gl (3 Lilg, OMSlae 5 F5e 5 (o plsieas Wil o
alasgie Jol asly 53 39l 2als Jalis oS g 2 9 )50 Aigod (el g1 olp08 plaaogazes b 6,50 anlllas o wiile pol> agh
ol 5l eslital pae pgs ol Llixl wiejls (San g (i (i Sloog )T plo 4 laaill 6 pdypeens I g 092 5 oS
S5 BB g pgm alnin Wodld )3 (675 5m jop & Wlgioe (515095 ladelidnyy » 4S5 g Slovaliv b (sdb b))
odid JyuS (Solgls g (aos p2lie slopsite Sl pmizmen Cunl 4205 3929 Dawaily 0 gl )b oy n Bl g 009 (Job
il S 3G leasdl  wlgs o 45 ol

b 0gs ooliiu] puiiocs sunlie 5 ples (i,1F il sl sloaslas Lol oS5 bl 5l o T lo ingiy 4o S5 oo slying
o anyos> gyl Heli (HLilyy Gl yiie ple  Glms b S Il )y (izmen il Gl beools mo
Al so 525 shes sloalas 5 &S slo by, 5l eolinnl ably ails ol jep 4 (b sostie (S Wilg oo (S0l by o Lo
Simi Sl s97es 0S5 b slacieshy pll Grizen 9 @ly dhe Gl el (3jsel auT b ) llsr sl a4 Sy 5
g oo Aoy alSlae Dl 3l plgs

29 Gl e plyslice 4 slalslae ladinn CIB 50 lahigel cnl o9 oo leting (lmd @it Ghjgal Jisu il s 4 4z g b
ek Cusl jslite 4 plalae g pally sl (Bjsel SRS ()15 rizean 0ad oilnS (Sw; lac s (oyd slaasl
by, O ae l colem b (el (slaoles 05 o dogi aiS Wyl JoSlo (185 Gilgh o0 5 ayd NS g 00l ooy Jlomen
i wol 3 Gllgz g (leazs g (Sl uadlo o)1 (6l (650 dte) (m)le 5

OF g =8 )lio

L0)S Wl Slesy id B s g oled e cpl (555

&8bo o,

D)l dgmg 2blie DLy S ol dalllas ploul p

Extended Abstract
Introduction

Adolescence is a critical developmental period marked by rapid emotional, cognitive, and social changes.
These transitions, alongside academic pressures, can heighten psychological vulnerability among students,
increasing the risk of academic disengagement and poor emotional well-being (Schraml et al., 2011; Spear,
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2000). Emotional regulation (ER) has emerged as a pivotal construct in addressing such vulnerabilities,
offering adolescents strategies to manage stress, modulate mood, and enhance adaptive functioning in
academic contexts (Renna et al., 2017; Xu et al., 2024). ER involves cognitive and behavioral strategies
aimed at influencing the intensity and duration of emotional responses and is strongly correlated with improved
psychological well-being and academic performance (Extremera et al., 2020; Smith et al., 2019). Within
educational settings, well-regulated students often exhibit greater motivation, resilience, and interpersonal
skills, enabling them to thrive even under pressure.

Academic well-being, as a multidimensional construct, encompasses students’ emotional responses to learning
environments, their sense of competence, and overall satisfaction with school-related tasks (Rezagholiyan et
al., 2025; Widlund et al., 2018). Low academic well-being has been associated with poor school engagement,
academic burnout, and a higher likelihood of dropout (Salmela-Aro & Read, 2017). Similarly, academic
emotions—such as anxiety, enjoyment, shame, and pride—are critical in shaping students’ learning behavior
and cognitive processes. According to Pekrun’s control-value theory, achievement emotions are significantly
influenced by students’ perceptions of control over academic tasks and the value they assign to them (Pekrun
et al., 2017; Putwain et al., 2015). Students with effective emotion regulation skills are better equipped to
manage these emotions constructively, leading to enhanced motivation and academic performance.

Another significant factor in educational success is academic buoyancy, which refers to students’ capacity to
sustain energy, engagement, and optimism in the face of academic stressors (Martin, 2014; Theiyab Alazemi
et al., 2023). High levels of academic buoyancy are linked with academic buoyancy, reduced burnout, and
psychological resilience. ER is posited as a key antecedent of academic buoyancy, allowing students to
rebound from setbacks and maintain persistent effort toward their academic goals (Huang et al., 2023;
Namaziandost et al., 2023).

Despite the theoretical foundations and empirical support for the positive role of ER in education, few
interventional studies have empirically examined its effectiveness among Iranian adolescents, particularly
within lower secondary education. Some existing studies have demonstrated the potential of ER-based
programs to improve psychological adjustment, reduce academic procrastination, and enhance classroom
performance (Abdulahi Beqrabadi & Heidary rad, 2025; Mikaeili et al., 2024; Mohammadi & Balagabri,
2024). Therefore, the present study was designed to evaluate the effectiveness of an ER training program on
academic well-being, academic emotions, and academic buoyancy in first-year female students in Tabriz.
Methods and Materials

This study employed a quasi-experimental design using a pre-test—post-test control group framework. The
target population consisted of first-year female students in District 3 of Tabriz. From a pool of 600 students
selected via cluster random sampling, 60 students with the lowest scores in academic well-being, academic
emotions, and academic buoyancy questionnaires were purposefully selected. These students were then
randomly assigned into an experimental group (n=30) and a control group (n=30).

The experimental group participated in eight weekly 90-minute sessions of emotion regulation training based
on the Gross model, while the control group received no intervention. Instruments used included the Academic
Well-Being Questionnaire (Tuominen-Soini & Salmela-Aro, 2012), the Academic Buoyancy Scale (Martin &
Marsh, 2006), and the short form of the Achievement Emotions Questionnaire (Pekrun et al., 2005). Data were
analyzed using multivariate analysis of covariance (MANCOVA) through SPSS v26.

Findings

The descriptive analysis showed that the mean age of participants was 14.65 years (SD = 1.53). Results from
the MANCOVA revealed statistically significant differences between the experimental and control groups in
all three dependent variables after the intervention. The intervention significantly increased academic well-
being scores in the experimental group (F = 45.620, p < .001, n? = .706). Academic emotions also showed
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significant improvement. Specifically, positive emotions such as enjoyment (F = 37.443, p <.001, n*> =.663)
and pride (F = 19.962, p <.001, n* = .512) increased, while negative emotions including anxiety (F = 22.923,
p <.001, n? = .547), shame (F = 39.223, p <.001, n? = .674), and fatigue (F = 38.752, p < .001, n* = .671)
significantly decreased.

Interestingly, while anger and hopelessness also declined, the magnitude of their change was less pronounced.
Finally, academic buoyancy significantly improved in the experimental group compared to the control group
(F = 10.343, p = .005, n? = .352). All assumptions of MANCOVA, including normality and equality of
variance, were met. The Pillai's trace indicated a significant multivariate effect for group membership (Pillai’s
Trace = .96, F =29.098, p <.001).

Discussion and Conclusion

The findings of this study offer compelling evidence for the efficacy of emotion regulation training in
enhancing students’ academic well-being, modulating academic emotions, and boosting academic buoyancy.
The significant increase in academic well-being suggests that students, once equipped with ER strategies, are
better able to manage educational demands and maintain a positive outlook toward academic responsibilities.
This aligns with the work of (Rezagholiyan et al., 2025) and (Xu et al., 2024), who emphasized the mediating
role of ER in supporting subjective well-being and life satisfaction in academic environments.

The observed reduction in negative emotions, particularly anxiety and shame, may be attributed to students’
enhanced capacity to reappraise academic stressors and apply adaptive ER strategies such as acceptance and
cognitive reframing. This outcome confirms the assumptions of Pekrun’s control-value theory, whereby
perceived control and emotional competence determine students’ emotional responses to academic challenges
(Pekrun et al., 2017; Putwain et al., 2015). In line with (Cécillon et al., 2024) and (Renna et al., 2017), the
intervention enabled participants to break the maladaptive cycles of rumination and emotional suppression,
resulting in greater emotional flexibility and academic engagement.

Furthermore, the significant increase in academic buoyancy following the intervention highlights the
transformative impact of ER training on students’ motivational stamina and engagement. This finding is
consistent with the academic buoyancy model, which posits that emotionally self-regulated students are more
resilient and capable of overcoming academic setbacks (Martin, 2014; Theiyab Alazemi et al., 2023). As the
students in this study learned to recognize and adapt their emotional responses to challenging educational
contexts, they developed greater perseverance and buoyancy.

From a practical standpoint, the intervention’s structure, grounded in Gross’s process model of ER, appears to
have effectively translated theoretical components into actionable skills. Through focused sessions on
emotional awareness, attentional shifting, cognitive reappraisal, and emotional expression, students not only
learned how to manage momentary stress but also how to internalize and generalize these skills in school life.
These outcomes corroborate the findings of (Abdulahi Beqrabadi & Heidary rad, 2025) and (Mohammadi
& Balagabri, 2024), who demonstrated that structured ER training leads to significant improvements in
students’ cognitive and emotional outcomes.

Overall, this study confirms that ER training is a promising educational and psychological tool for fostering
academic well-being and emotional competence in adolescents. Incorporating ER training into school-based
mental health and life-skills curricula can empower students to become more emotionally adaptive,
academically engaged, and resilient learners.
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