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Abstract

The present study aimed to investigate the mediating role of academic responsibility
in the relationship between academic self-belief and academic satisfaction with
attitudes toward education and career future among female student-teachers at
Farhangian University in Zahedan. This descriptive—correlational study included the
entire population of 749 female student-teachers admitted between 2020 and 2023
(academic years 1400-1403 in the lIranian calendar) at the Rasool Campus of
Farhangian University, Zahedan, during 2024-2025. Data were collected using
standardized questionnaires for academic self-belief, academic satisfaction, academic
responsibility, and attitudes toward education and career future. Data analysis was
conducted using Pearson correlation and Structural Equation Modeling (SEM).
Results indicated that attitudes toward education and career future were positively
correlated with academic self-belief (r=.42, p<.001), academic satisfaction (r=.46,
p<.001), and academic responsibility (r=.48, p<.001). The structural model
demonstrated good fit (}*/df=2.15, GFI=.93, CFI=.95, RMSEA=.046). Path
coefficients revealed that academic self-belief (p=.47, p<.001) and academic
satisfaction (B=.41, p<.001) significantly predicted responsibility, which in turn
predicted attitudes toward education and career future (B=.44, p<.001). Direct effects
of self-belief (B=.18, p=.012) and satisfaction (p=.19, p=.009) on attitudes were
significant, but the total effects were stronger due to the mediating role of
responsibility. Findings suggest that academic responsibility serves as an important
mediator between academic self-belief, academic satisfaction, and students’ attitudes
toward education and career future. Enhancing students’ beliefs and satisfaction
alongside promoting responsibility can foster more positive academic and career
outlooks.

Keywords: Academic self-belief; Academic satisfaction; Academic responsibility;
Attitudes toward education; Career future.
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Extended Abstract

Introduction

In recent years, the role of academic variables in predicting students’ attitudes toward education and career
future has attracted significant scholarly attention. Attitudes toward education and career represent
multidimensional constructs encompassing motivational, cognitive, and affective factors that influence how
students perceive their learning journey and professional trajectories (Ensani Mehr et al., 2022). Positive
attitudes are strongly associated with higher levels of engagement, persistence, and academic success, while
negative attitudes often lead to disengagement, lack of motivation, and even dropout. The transition from
academic life to the professional world requires not only knowledge and skills but also strong psychological
resources and beliefs about one’s own abilities (Mahdinia et al., 2024).

Among the determinants of attitudes toward education and career future, academic self-belief plays a crucial
role. Academic self-belief, often used interchangeably with academic self-efficacy, refers to students’
confidence in their capacity to succeed in academic tasks. Research has consistently highlighted the positive
impact of academic self-belief on learning engagement, resilience, and academic vitality (Mir-Mahmoudi,
2025). For example, Yang and Lian (Yang & Lian, 2025) demonstrated that perceived social support interacts
with self-belief to enhance students’ learning engagement and attitudes toward future education and career.
Similarly, Marhadi et al. (Marhadi et al., 2025) confirmed that learning motivation and self-efficacy are
among the strongest predictors of academic achievement and attitudes toward future goals. These studies
underscore the notion that self-belief is not only predictive of academic performance but also a powerful driver
of future career outlook.

Another central construct in shaping attitudes is academic satisfaction. Satisfaction with academic experiences,
such as the quality of teaching, peer interactions, and achievement outcomes, is directly related to motivation,
psychological well-being, and educational persistence (Amiri, 2021). Previous studies suggest that students
with higher academic satisfaction tend to maintain more positive orientations toward their career development
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and show a stronger sense of purpose in education (Abbasnejad et al., 2019). Furthermore, satisfaction may
act as a protective factor that mitigates the adverse effects of stress, disengagement, or procrastination, leading
to a more positive academic trajectory (Almurumudhe et al., 2024).

Beyond self-belief and satisfaction, academic responsibility has been emphasized as a key mediator in
explaining the mechanisms through which personal and contextual factors shape students’ career attitudes.
Academic responsibility refers to students’ sense of accountability for completing tasks, managing time
effectively, and assuming ownership of their learning process (Naghsh & Aghaeinejad, 2022). Research
indicates that responsibility not only predicts academic outcomes but also explains the pathways through which
psychological resources influence career attitudes. For instance, Rad et al. (Rad et al., 2025) demonstrated
that self-efficacy significantly predicts academic procrastination, but this relationship is explained through
responsibility-related behaviors. Similarly, Ork and Saif (Ork & Saif, 2022) showed that collaborative learning
fosters responsibility, which in turn enhances achievement and reduces anxiety, ultimately shaping students’
attitudes.

The broader literature situates these constructs within social, cultural, and institutional frameworks. Studies on
parental attitudes toward education (Ding et al., 2022), parenting styles (Kim, 2022), and personality factors
such as grit (Bostwick et al., 2022; Lee & Sohn, 2017) highlight the complex interplay of individual and
contextual factors. Moreover, cross-cultural research emphasizes that attitudes toward education and career
are not formed in isolation but are mediated by values, social expectations, and identity development (Sarikaya
& Egmir, 2023). Internal factors like self-belief and satisfaction are thus best understood as interacting
dynamically with external conditions, and responsibility acts as a key linking construct within this process.
Despite the growing body of research, few studies in the Iranian context have specifically examined the
mediating role of academic responsibility in the relationship between academic self-belief, academic
satisfaction, and attitudes toward education and career future. While Mahdinia et al. (Mahdinia et al., 2022;
Mahdinia et al., 2024) emphasized the role of attitudes in career decision-making and identity development,
and Ensani Mehr et al. (Ensani Mehr et al., 2022) studied the relationship between aspirations and job identity,
the focus on responsibility as a mediator remains underexplored. This study thus seeks to fill this gap by
investigating a model in which academic self-belief and academic satisfaction predict attitudes toward
education and career, mediated by academic responsibility, among female students of Farhangian University
in Zahedan.

Methods and Materials

This study employed a descriptive correlational design. The statistical population consisted of all female
student-teachers enrolled in the Rasool University Campus of Farhangian University in Zahedan, admitted
between 2020 and 2023, during the 20242025 academic year. The population included 190 students from the
2020 cohort, 348 from 2021, 123 from 2022, and 88 from 2023, totaling 749 students. Based on the Morgan
and Krejcie sampling table, the entire population was included through census sampling.

Data were collected using standardized instruments: the Academic Self-Belief Scale (McCombs, 1986), the
Academic Satisfaction Questionnaire (Diener & Diener, 1995), the Academic Responsibility Scale (Paser &
Paris, 1990), and the Attitudes toward Education and Career Future Questionnaire (Harter, 1985). Reliability
and validity of these tools have been confirmed in previous Iranian studies.

For data analysis, descriptive statistics (mean, standard deviation, frequency, percentage) were used. Inferential
analyses included Pearson correlation to examine bivariate relationships and Structural Equation Modeling
(SEM) with AMOS-21 to test the hypothesized mediating model. Fit indices such as y*df, GFI, AGFI, CFI,
TLI, and RMSEA were reported to assess model adequacy.

Findings
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The descriptive results revealed that students scored highest on attitudes toward education and career future
(M=97.34, SD=12.58) and lowest on academic responsibility (M=83.27, SD=11.42). Academic self-belief
(M=89.56, SD=10.87) and academic satisfaction (M=92.11, SD=13.04) were at intermediate levels.
Correlation analyses showed significant positive associations between attitudes toward education and career
future with academic self-belief (r=.42, p<.001), academic satisfaction (r=.46, p<.001), and academic
responsibility (r=.48, p<.001). Furthermore, academic self-belief was strongly correlated with responsibility
(r=.53, p<.001), and academic satisfaction also demonstrated a strong correlation with responsibility (r=.49,
p<.001).

Structural equation modeling indicated good model fit (y*=312.47, df=145, y*/df=2.15, GF1=.93, AGFI=.91,
CFI=.95, TLI=.94, RMSEA=.046). Path coefficients revealed that academic self-belief significantly predicted
academic responsibility (B=0.52, p=0.47, p=.001), and academic satisfaction also positively predicted
responsibility (B=0.45, p=0.41, p=.001). Responsibility, in turn, predicted attitudes toward education and
career future (B=0.49, f=0.44, p=.001). Direct effects of self-belief (B=0.21, f=0.18, p=.012) and satisfaction
(B=0.24, p=0.19, p=.009) on attitudes were significant, but their total effects were stronger due to the mediating
role of responsibility (f=0.39 and =0.37, respectively).

Discussion and Conclusion

The findings confirmed the central hypothesis: academic responsibility mediates the relationship between
academic self-belief, academic satisfaction, and attitudes toward education and career future. This indicates
that students who believe in their academic abilities and who are satisfied with their learning experiences tend
to assume more responsibility in their academic lives, and this responsibility is the mechanism through which
they form positive career attitudes.

These findings align with previous research. For example, Mir-Mahmoudi (Mir-Mahmoudi, 2025) and Yang
(Yang & Lian, 2025) emphasized the link between self-belief, resilience, and engagement in shaping positive
academic outcomes. Similarly, Marhadi (Marhadi et al., 2025) highlighted the predictive role of motivation
and self-efficacy in academic achievement. The mediating role of responsibility observed in this study echoes
the findings of Naghsh (Naghsh & Aghaeinejad, 2022) and Rad (Rad et al., 2025), who stressed the
importance of responsibility in reducing procrastination and strengthening academic engagement.

The role of academic satisfaction in predicting positive attitudes was also supported by earlier studies. Amiri
(Amiri, 2021) and Abbasnejad (Abbasnejad et al., 2019) showed that satisfaction enhances academic
performance and perceived career success. The results are also consistent with AlImurumudhe (Almurumudhe
et al., 2024), who found that psychological capital and engagement predict performance through satisfaction.
Furthermore, the broader consistency with studies on collaborative learning (Ork & Saif, 2022; Sarikaya &
Egmir, 2023), parental influences (Ding et al., 2022; Kim, 2022), and personal traits like grit (Bostwick et
al., 2022; Lee & Sohn, 2017) illustrates that the observed model in this study resonates with cross-cultural
evidence: attitudes toward education and career are shaped by a combination of psychological, social, and
academic factors.

In conclusion, the study contributes to the literature by empirically demonstrating the mediating role of
academic responsibility among Iranian female student-teachers. The model suggests that interventions aimed
at enhancing self-belief and academic satisfaction should simultaneously foster responsibility to maximize
their impact on career-related attitudes. Strengthening these variables can ultimately lead to more engaged,
motivated, and future-oriented students, ensuring better educational and professional outcomes.
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