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Abstract

This study aimed to investigate the relationship between teachers’ academic optimism and
students’ academic achievement, focusing on the mediating role of teachers’ emotional
intelligence. This applied, descriptive—correlational study targeted all 1,425 teachers in
boys’ secondary public schools in Karaj. Using multistage cluster sampling, 220 teachers
and 1,100 students were selected. Data were collected through the Academic Optimism
Questionnaire (Beard et al., 2010) and the Emotional Intelligence Scale (Schutte et al.,
1998), both demonstrating strong reliability (Cronbach’s alpha of 0.879 and 0.916).
Students’ academic achievement was assessed through their annual grade point averages.
Data analysis was conducted in SPSS using Pearson correlations, regression modeling,
and mediation testing within a structural framework. Results indicated a significant
positive relationship between teachers’ academic optimism and students’ academic
achievement. Academic optimism was also significantly associated with emotional
intelligence. Structural mediation analyses demonstrated that emotional utilization and
emotional perception significantly mediated the relationship between academic optimism
and student achievement, whereas emotional regulation did not. In examining the link
between teachers’ sense of efficacy and student achievement, only overall emotional
intelligence served as a mediator. For the relationship between trust in students/parents
and academic achievement, emotional utilization acted as a mediator, while other
emotional intelligence components showed no mediating effect. Most interaction terms
testing moderation effects were not significant. The findings highlight academic optimism
as a meaningful predictor of student achievement and suggest that emotional intelligence
strengthens this relationship in specific pathways. These results emphasize the importance
of developing teachers’ emotional competencies and fostering positive academic beliefs
within school environments.
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Extended Abstract

Introduction

Recent educational research increasingly emphasizes the interplay of emotional, motivational, and
interpersonal factors in shaping students’ academic progress. Among these factors, teachers’ academic
optimism has emerged as a particularly strong predictor of learners’ success, reflecting a composite structure
that integrates teachers’ beliefs in their own effectiveness, trust in students and families, and an academic
emphasis that encourages high expectations and persistence in the learning environment. Prior evidence has
demonstrated that academic optimism functions as a powerful psychosocial driver of learning outcomes across
diverse educational settings, influencing instructional quality, learners’ engagement, and the classroom
socioemotional climate (Parish, 2021; Sacco, 2023; Scott et al., 2023). Research conducted in both
advantaged and disadvantaged schooling contexts confirms that academic optimism can buffer structural and
sociocultural barriers to student achievement, particularly when teachers hold strong efficacy beliefs and
cultivate a culture of trust and high expectations (Shahbazi et al., 2023; Smith, 2023).

Simultaneously, a parallel body of research highlights the significance of emotional intelligence (EI) in
educational settings, particularly its role in shaping effective teaching practices, promoting classroom
harmony, and enhancing academic resilience. Emotional intelligence—encompassing emotional perception,
understanding, regulation, and emotional utilization—has been found to strongly correlate with academic
adjustment and success across multiple learning contexts (Augusto-Landa et al., 2011; Suardi Wekke et al.,
2022; Usan et al., 2022). Studies demonstrate that individuals with higher emotional intelligence are more
capable of managing stress, solving interpersonal conflicts, sustaining motivation, and promoting constructive
learning behaviors. In the teaching profession, El is especially crucial because teachers regularly navigate high
cognitive and emotional demands, mediate classroom dynamics, and shape students’ learning experiences.
Research indicates that emotionally intelligent teachers demonstrate more effective classroom management,
provide more supportive feedback, and foster warmer instructional relationships, all of which contribute to
students’ academic progress (Hwang & Kim, 2023; Yusnan, 2024).

Recent studies have increasingly explored the connection between academic optimism and emotional
intelligence, suggesting that EI may operate as an essential psychological mechanism through which optimism
exerts its influence on academic achievement. For instance, research in Iranian and international contexts has
shown that emotionally intelligent teachers are more capable of forming trusting relationships with students,
maintaining positive expectations, and sustaining motivation during instructional challenges—elements central
to academic optimism (Panahi et al., 2023; Qanberlo & Gholamali Lavasani, 2014). Moreover,
investigations examining mediating factors such as academic identity, goal orientation, and psychosocial
capital underscore the possibility that emotional intelligence enhances the behavioral expression of academic
optimism, thereby strengthening its effect on students’ academic engagement (Haseli Songhori & Salamti,
2024; Lotfi & Ashouri, 2023a, 2023b). Other studies reinforce the idea that El contributes to adaptive
instructional practices, self-directed learning, and academic resilience among learners, suggesting a broader



1900 Jlo 99 oslod (pow 039

ecosystem in which teacher and student emotional competencies operate collaboratively to support
achievement (Manlangit & Atienzar, 2023; Rahman & Nasrullah, 2024).

Additionally, research on psychological capital, self-esteem, student engagement, and creativity reveals that
emotional intelligence can amplify positive educational variables while mitigating academic procrastination,
learned helplessness, and disengagement (Almurumudhe et al., 2024; Fadahunsi et al., 2025; Salari Chineh
Parvin, 2024; Shirzad et al., 2024). These findings suggest that emotional intelligence not only supports
teachers’ cognitive and social functioning but may also serve as a pivotal intermediary that strengthens or
channels the effects of academic optimism toward improved student outcomes. Nevertheless, empirical gaps
remain regarding the precise mechanisms linking academic optimism to student achievement and the specific
dimensions of El that act as mediators in this relationship.

Given these gaps, the present study seeks to contribute to the theoretical and empirical literature by
investigating the mediating role of teachers’ emotional intelligence in the relationship between their academic
optimism and students’ academic achievement. Building on evidence from prior psychological and educational
studies, this research proposes that emotional intelligence—as a multidimensional construct—may clarify why
and how academic optimism translates into measurable improvements in academic performance. The current
study therefore aims to fill a critical gap in the existing body of knowledge by examining whether emotional
intelligence mediates the relationship between teachers’ academic optimism and student academic
achievement in secondary education settings.

Methods and Materials

This study employed a correlational research design targeting secondary school teachers and their students
within public educational settings. A multistage cluster sampling method was used to select participants,
yielding a teacher sample and corresponding student sample aligned with the study’s objectives. Standardized
instruments were administered to measure academic optimism and emotional intelligence among teachers,
while students’ academic achievement was operationalized using annual grade point averages. The academic
optimism scale assessed teacher efficacy, trust, and academic emphasis, whereas the emotional intelligence
scale measured emotional perception, emotional utilization, and emotional regulation. Reliability and validity
tests confirmed acceptable psychometric properties for all instruments. Data analysis was conducted using
descriptive statistics, Pearson correlation coefficients, regression modeling, and mediation analysis through
structural equation modeling to determine direct and indirect effects.

Findings

Data analysis revealed a significant positive relationship between teachers’ academic optimism and students’
academic achievement. Teachers with higher levels of academic optimism tended to have students who
demonstrated stronger academic performance. Similarly, emotional intelligence exhibited a positive
correlation with both academic optimism and academic achievement.

Mediation analyses showed that specific components of emotional intelligence—namely emotional perception
and emotional utilization—played a significant mediating role in the relationship between academic optimism
and student achievement. Teachers who were better able to recognize emotions and effectively harness
emotional information were more successful in translating their optimistic beliefs into improved student
outcomes.

In contrast, the emotional regulation component did not demonstrate a significant mediating effect in most
analytical models. This suggests that while emotional stability and regulatory ability are important qualities
for teachers, they may not be the primary emotional mechanisms through which academic optimism influences
student achievement.

Additional findings indicated that teachers’ sense of efficacy influenced students’ academic performance
through the general emotional intelligence factor but not through all emotional subcomponents. Similarly, trust
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in students and parents predicted academic achievement indirectly through emotional utilization but not
through emotional regulation or emotional perception in certain models. Interaction effects testing moderation
were insignificant, indicating that emotional intelligence primarily operates as a mediator rather than a
moderator in this context.

Discussion and Conclusion

The results indicate that academic optimism is a meaningful predictor of student academic success and that
emotional intelligence meaningfully contributes to this relationship by mediating the influence of teachers’
optimistic beliefs on their instructional behaviors and student outcomes. The findings align with theoretical
perspectives suggesting that teachers who maintain high expectations, cultivate trust, and possess confidence
in their professional abilities can create classroom environments conducive to student learning.

Emotional intelligence appears to function as a psychological enabler that transforms optimistic beliefs into
practical pedagogical actions. Teachers with higher EI may be more capable of nurturing positive classroom
relationships, addressing emotional barriers to learning, and sustaining constructive motivational climates. The
distinction between emotional perception and regulation highlights that understanding emotions—rather than
solely managing them—may be central to effectively applying academic optimism in practice.

In conclusion, the study expands understanding of the pathways through which academic optimism influences
student achievement and underscores the importance of strengthening emotional intelligence among teachers.
Professional development programs designed to enhance EI competencies may therefore help maximize the
benefits of optimistic instructional mindsets, ultimately contributing to improved educational outcomes across
diverse learning environments.
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