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Abstract

The present study aimed to determine the role of social pressure and parental expectations
in predicting feelings of emptiness and academic demotivation among students
experiencing academic failure. This descriptive—correlational and applied study was
conducted onall male high school students with academic failure in Aligudarz during the
2023-2024 academic year. A total of 310 students were selected using cluster sampling
based on the Krejcie and Morgan table. The instruments included the Academic
Demotivation Scale (Nasiri & Jame’Bozorgi, 2009), Academic Failure Causes
Questionnaire (Mousavi-Panah et al., 2015), Meaning in Life Questionnaire (Steger etal.,
2006), Social Avoidance and Distress Scale (Watson & Friend, 1969), and Parental
Educational Expectations Scale (Jacob, 2010). Data were analyzed using Pearson
correlation and multiple regression. Social pressure was positively correlated with feelings
of emptiness (r = 0.39, p < 0.01) and academic demotivation (r =0.35, p <0.01). Parental
expectations were also positively associated with feelings of emptiness (r=0.40,p <0.01)
and academic demotivation (r = 0.33, p < 0.01). Regression analyses showed that social
pressure predicted 14% of'the variance in feelings of emptiness (B = 0.36)and 13% of'the
variance in academic demotivation (=0.32), while parental expectations predicted 18%
of the variance in feelings of emptiness (B = 0.41) and 10% of the variance i academic
demotivation (B = 0.22). Both social pressure and parental expectations significantly
contribute to heightened feelings of emptiness and academic demotivation among students
with academic failure. Reducing excessive expectations and social pressure may help
alleviate academic disengagement and prevent further academic decline.

Keywords: Social pressure, parental expectations, feelings of emptiness, academic
demotivation, academic failure.
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Extended Abstract

Introduction

Academic failure, student demotivation, and the growing prevalence of existential feelings such as emptiness
have become central concerns in contemporary educational psychology. Increasing evidence suggests that
academic outcomes are not solely determined by cognitive skills but are deeply rooted in social, emotional,
and familial contexts that shape students’ motivation and academic resilience (Tseer et al., 2025). Social
pressures have been identified as significant determinants of students’ well-being and academic engagement,
exerting influence through normative expectations, peer comparison, and competitive learning environments.
Research indicates that perceived pressure from society and school environments can undermine students’
confidence and self-regulation, eventually diminishing academic resilience (He & Shi, 2025). These pressures
often function within broader socioeconomic contexts that shape educational inequality and academic
performance, as shown in regional and international analyses of school achievement (Cordeiro, 2025).
Simultaneously, parental expectations play a prominent role in shaping students’ academic trajectories.
Positive and developmentally appropriate expectations can foster motivation and achievement, yet overly
demanding or unrealistic expectations may escalate anxiety, demotivation, and academic withdrawal (Jeynes,
2024). Research across diverse populations indicates that excessive parental pressure can heighten fear of
failure, elevate emotional distress, and negatively influence academic functioning (Adefisayo, 2024). The
interplay between high parental expectations and students’ academic outcomes becomes even more complex
when students are already experiencing academic decline, making them more vulnerable to emotional
difficulties, including feelings of meaninglessness or inadequacy (Rahimi & Alivisirad, 2024).
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Scholarly work has documented increasing psychological strain among students due to the growing emphasis
on academic success. This strain manifests as depressive symptoms, anxiety, and a reduced sense of school-
related well-being, particularly among adolescents navigating identity formation and performance expectations
(Brittain & Vaillancourt, 2023). Studies on students’ well-being and academic goal orientations further
demonstrate that performance-driven environments may intensify emotional exhaustion and reduce intrinsic
motivation (Holzer et al., 2022). Moreover, longitudinal perspectives reveal that academic failure often
becomes intertwined with broader patterns of psychosocial vulnerability and declining life satisfaction (Feraco
et al., 2023).

Recent investigations into academic networks have shown that failure often emerges within social clusters,
indicating that academic struggles are socially patterned rather than merely individual occurrences (Lu et al.,
2022). These findings support the view that collective norms, peer relations, and social comparison processes
shape academic behavior and emotional responses. At the same time, educational systems remain embedded
within structural conditions that influence parental expectations and students' perceptions of academic
mobility. For instance, studies on downward social mobility demonstrate how unmet expectations can produce
disappointment, insecurity, and behavioral disengagement (Kurer & Van Staalduinen, 2022). Such emotional
responses may generalize to educational contexts, contributing to students' perceived failure and
meaninglessness.

Complementary research highlights the rising prevalence of student demotivation and its behavioral
consequences, including academic avoidance, poor attendance, and disengagement from learning activities
(Noori et al., 2023). Demotivation is strongly associated with emotional states such as hopelessness and a lack
of perceived academic self-efficacy. Similarly, students' sense of emptiness—conceptualized as a perceived
lack of meaning or direction—has gained increasing attention. Phenomenological investigations reveal that
feelings of meaninglessness are often rooted in misalignment between personal values, academic expectations,
and societal demands (Iman Zadeh et al., 2019). When students perceive academic demands as disconnected
from their interests or capacities, emotional withdrawal and existential distress may follow.

Parental involvement also intersects with students’ motivational experiences. While supportive parenting
practices can enhance academic achievement and self-concept, certain parenting styles—particularly those
emphasizing achievement over well-being—may exacerbate academic stress and identity confusion
(Rohmalimna et al.,, 2022). Evidence further demonstrates that parental education levels and home
environments contribute significantly to students’ academic performance, shaping both expectations and
achievement orientations (Nosrat Zadeh, 2023). However, high parental demands may lead students to
internalize unrealistic standards, making them susceptible to fear of failure and avoidance behaviors
(Subramani & Venkatachalam, 2019).

The growing literature on academic decline underscores that failure is not simply a product of low ability;
rather, it often reflects emotional and social disruptions within students’ learning environments (Morelli et al.,
2021). Studies analyzing the psychological effects of academic decline report strong associations between
academic failure, emotional distress, and maladaptive coping mechanisms (Mingo, 2023). Furthermore,
competitive schooling environments tend to intensify the consequences of failure, feeding patterns of negative
social comparison and deepening students’ emotional burden (Barani et al., 2022).

Expanding on these insights, research evaluating social and familial influences on academic outcomes
demonstrates that parental expectations, social pressures, and students’ psychological conditions mteract
dynamically, shaping the probability of academic success or decline. For example, parental expectations have
been shown to influence children’s access to higher education opportunities, reinforcing long-term academic
orientations (Dockery et al., 2022). Likewise, parental involvement and motivation-based interventions have
successfully improved performance among adolescents, illustrating the importance of supportive home
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environments (Aftakhari et al., 2024). Evidence also suggests that strengthening students’ internal
resources—such as critical thinking and action control—can buffer against academic challenges and enhance
achievement (Abdollahi et al., 2022). Other interventions grounded in strength-based training have
demonstrated positive effects on student performance and motivation (Parsakia et al., 2022).

Taken together, these findings reveal a significant gap in the literature: although numerous studies have
examined social pressure and parental expectations independently, far fewer have explored how these two
factors jointly influence students’ feelings of emptiness and academic demotivation. Considering the
emotional, social, and behavioral ramifications of academic decline, understanding the combined effect of
these factors is crucial. Therefore, the present study investigates the role of both social pressure and parental
expectations in predicting feelings of emptiness and academic demotivation among high-school students with
documented academic failure.

Methods and Materials

The study employed a descriptive-correlational design involving male high-school students with documented
academic failure. A total of 310 participants were selected through cluster sampling based on Krejcie and
Morgan’s table. Data were collected using standardized scales measuring academic demotivation, causes of
academic decline, meaning in life, social pressure and avoidance, and parental expectations. Ethical
considerations ensured voluntary participation, confidentiality, and informed consent. Data analysis included
descriptive statistics, Pearson correlation, and multiple regression.

Findings

Descriptive results indicated varying levels of the main variables, with students reporting moderate to high
levels of academic demotivation, social pressure, and parental expectations. Correlation analysis demonstrated
that social pressure was positively associated with feelings of emptiness (r = .39, p < .01) and academic
demotivation (r = .35, p < .01). Parental expectations also showed positive correlations with feelings of
emptiness (r = .40, p < .01) and academic demotivation (r =.33, p <.01).

Regression findings revealed that social pressure significantly predicted feelings of emptiness (f = .36) and
academic demotivation (B =.32), explaining 14% and 13% ofthe variance, respectively. Parental expectations
predicted 18% of the variance in feelings of emptiness (B = .41) and 10% of the variance in academic
demotivation ( =.22). All predictive relationships were statistically significant (p <.01).

Discussion and Conclusion

The results demonstrate that both social pressure and parental expectations substantially contribute to students’
psychological experiences of emptiness and academic demotivation. Students exposed to elevated social
pressures are more likely to internalize academic norms and expectations in ways that produce distress,
disconnection, and motivational decline. Parental expectations—particularly when misaligned with students’
abilities—further intensify emotional strain and cultivate a sense of inadequacy. The findings confirm that
academic demotivation arises from the interaction of social, familial, and psychological variables rather than
from cognitive deficits alone.

The study highlights the need for educational systems and families to adopt more balanced, supportive, and
realistic approaches to academic expectations. Reducing societal and familial pressures can foster healthier
learning environments where students feel valued beyond performance metrics. Interventions aimed at
enhancing resilience, self-efficacy, and emotional well-being may mitigate feelings of emptiness and promote
academic persistence. Overall, the findings underscore the importance of understanding academic struggles as
multidimensional phenomena shaped by external expectations and internal emotional experiences.
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