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Abstract

This study aimed to examine the effect of teacher emotional justice on students’
aesthetic beliefs and emotional self-expression in elementary education. The study
adopted a quantitative, descriptive-correlational design and was conducted among
elementary school teachers in Tehran. Data were collected using a researcher-made
Teacher Emotional Justice Questionnaire along with standardized measures of
aesthetic beliefs and emotional self-expression. The validity and reliability of the
emotional justice scale were assessed through confirmatory factor analysis, item
analysis, composite reliability, and Cronbach’s alpha. Structural equation modeling
based on partial least squares (PLS-SEM) was applied using SPSS 28 and Smart PLS
3. The results of the structural model indicated that teacher emotional justice had a
positive and statistically significant effect on students’ aesthetic beliefs (p=0.51,
p<0.001) and emotional self-expression (f=0.56, p<0.001). The coefficients of
determination demonstrated that emotional justice meaningfully explained the
variance in both outcome variables, and model fit indices confirmed an acceptable fit
of the proposed model. The findings suggest that teachers’ adherence to emotional
justice plays a critical role in enhancing students’ aesthetic beliefs and facilitating
healthy emotional self-expression, highlighting the educational importance of
emotionally fair teacher—student interactions.
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Extended Abstract
Introduction

Justice has long been regarded as a foundational principle in human societies, shaping ethical relations, social
trust, and institutional legitimacy. Within educational contexts, justice transcends legal or procedural
dimensions and manifests prominently in daily interpersonal interactions between teachers and students.
Contemporary educational psychology emphasizes that students’ perceptions of fairness are deeply influenced
by teachers’ emotional behaviors, such as equal attention, respectful communication, and unbiased emotional
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responses. This perspective has given rise to the concept of teacher emotional justice, which refers to the fair
and balanced expression of care, support, discipline, and emotional engagement toward all students. Research
has demonstrated that emotionally just teaching practices contribute to students’ psychological safety, social
inclusion, and engagement in learning (Jennings & Greenberg, 2009; Pianta et al., 2011). Emotional justice
is increasingly recognized as a core component of positive classroom climate, particularly in culturally and
socially diverse educational settings (Khalfaoui et al., 2021; Roberta et al., 2021). Parallel to this line of
inquiry, growing attention has been paid to students’ aesthetic beliefs, understood as value-based orientations
toward beauty, creativity, meaning, and expressive experience in learning. Philosophical and educational
studies suggest that aesthetic beliefs are not merely cognitive constructs but are shaped through emotionally
rich and relational learning environments (Hasanpour, 2021; Parvizi et al., 2021). Educational models
grounded in aesthetic and holistic traditions, particularly those inspired by Rudolf Steiner, stress that emotional
balance and fairness in teaching are prerequisites for nurturing aesthetic sensitivity and meaningful
engagement with learning (Saidi, 2024; Steiner, 1997a, 2004). Empirical research further indicates that
supportive and emotionally fair classrooms are associated with higher levels of creativity, moral judgment,
and aesthetic awareness among students (Jalili-Nia et al., 2024; Turés, 2023). In addition to aesthetic
development, emotional self-expression constitutes a central dimension of students’ socio-emotional growth.
Emotional self-expression refers to the ability to recognize, articulate, and regulate emotions in socially
appropriate ways, and it is closely linked to mental health, peer relationships, and academic adjustment. Studies
consistently show that teacher emotional support and fairness play a critical role in facilitating healthy
emotional expression among students (Pakarinen et al., 2020; Ruzek et al., 2016). From the perspective of
the control-value theory of achievement emotions, emotionally fair teaching enhances students’ sense of
control and perceived value of learning, thereby promoting adaptive emotional responses (Pekrun, 2006).
Despite the growing body of research on teacher emotional support, classroom climate, and student outcomes,
limited attention has been given to the integrated examination of teacher emotional justice in relation to both
aesthetic beliefs and emotional self-expression, particularly at the elementary level and within non-Western
educational contexts. Addressing this gap, the present study investigates the effect of teacher emotional justice
on aesthetic beliefs and emotional self-expression among elementary school students in Tehran.

Methods and Materials

This study employed a quantitative, descriptive—correlational design using structural equation modeling. The
research population consisted of elementary school teachers and their students in Tehran. Teachers served as
the primary respondents for assessing emotional justice, while students provided data on aesthetic beliefs and
emotional self-expression. Sampling was conducted using an accessible sampling method, with efforts made
to include diversity in teachers’ gender, teaching experience, and grade levels. Data were collected through a
researcher-developed Teacher Emotional Justice Questionnaire and standardized instruments measuring
students’ aesthetic beliefs and emotional self-expression. The emotional justice questionnaire was developed
based on theoretical foundations and empirical literature and included items assessing respect for students’
emotions, equal interaction, equal emotional support, and absence of emotional discrimination. Prior to the
main analysis, the questionnaire underwent validation procedures, including expert review, confirmatory factor
analysis, and reliability testing. Students completed age-appropriate versions of the aesthetic beliefs and
emotional self-expression measures under supervised classroom conditions. Ethical considerations were
strictly observed, including informed consent, confidentiality of responses, and voluntary participation. Data
analysis was conducted using SPSS (version 28) for preliminary analyses and Smart PLS (version 3) for
structural equation modeling. The partial least squares approach was selected due to the exploratory nature of
the model and the moderate sample size. Model evaluation included assessment of measurement validity,
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reliability, path coefficients, coefficients of determination, and overall model fit indices. Statistical significance
was determined at the 0.05 level.

Findings

The results of the measurement model indicated that the Teacher Emotional Justice Questionnaire
demonstrated satisfactory psychometric properties. All retained items showed adequate factor loadings, and
the four-factor structure of emotional justice was confirmed. Reliability analyses revealed acceptable levels of
internal consistency across all dimensions. Descriptive statistics showed moderate to high mean levels of
perceived teacher emotional justice, aesthetic beliefs, and emotional self-expression among students.
Correlational analyses indicated positive and statistically significant relationships between teacher emotional
justice and both outcome variables. Structural equation modeling results confirmed the hypothesized model.
Teacher emotional justice had a positive and significant direct effect on students’ aesthetic beliefs, with a
standardized path coefficient indicating a strong effect size. Similarly, teacher emotional justice exerted a
positive and significant effect on students’ emotional self-expression, with a slightly higher standardized
coefficient. The coefficients of determination demonstrated that teacher emotional justice explained a
meaningful proportion of variance in both aesthetic beliefs and emotional self-expression. Model fit indices,
including the standardized root mean square residual and normed fit index, fell within acceptable ranges,
supporting the adequacy of the proposed model. Overall, the findings indicate that higher levels of perceived
emotional justice in teachers are associated with stronger aesthetic orientations and more adaptive emotional
self-expression among elementary school students.

Discussion and Conclusion

The findings of this study underscore the pivotal role ofteacher emotional justice in shaping students’ aesthetic
and emotional development. The results suggest that emotionally fair teaching practices create a classroom
environment characterized by psychological safety, mutual respect, and emotional openness, which in turn
fosters students’ capacity to engage with learning in meaningful and expressive ways. When students perceive
that their teacher treats them with equal emotional consideration and avoids favoritism or emotional bias, they
are more likely to internalize values related to beauty, creativity, and meaning, as well as to express their
emotions confidently and constructively. The strong effect of teacher emotional justice on aesthetic beliefs
highlights the importance of relational and emotional dimensions of teaching in aesthetic education, supporting
the view that aesthetic development is deeply embedded in lived emotional experiences rather than solely in
curricular content. Likewise, the significant impact on emotional self-expression indicates that emotionally
just classrooms provide essential opportunities for students to practice emotional articulation, regulation, and
social communication. These findings reinforce the idea that emotional justice is not merely an ethical
obligation but a functional pedagogical mechanism with broad developmental implications. From a practical
standpoint, the results point to the need for integrating emotional justice competencies into teacher education
and professional development programs, particularly at the elementary level where emotional and aesthetic
foundations are formed. In conclusion, the study demonstrates that teacher emotional justice plays a decisive
role in promoting both aesthetic beliefs and emotional self-expression among elementary students, suggesting
that emotionally fair teaching is a key pathway toward holistic and human-centered education.
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