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Abstract

Academic motivation is one of the key components in the quality of learning and

academic achievement of students and plays a determining role in their level of

engagement, perseverance, and psychological well-being. Despite extensive research

in this area, a significant portion of existing motivational models is based on non-

Iranian cultural contexts and does not fully respond to the conditions, values, and

educational structure of Iranian schools. Therefore, the present study was conducted

with the aim of designing an educational model for academic motivation within the

indigenous context of Iran. This study was designed using a qualitative approach and

a constructivist worldview. In the first phase, through a systematic review of national

and international scientific literature, theoretical frameworks and components related

to academic motivation were identified. In the second phase, in order to discover

indigenous components, a descriptive phenomenology strategy was utilized, and data

were collected by conducting 15 semi-structured interviews with education

specialists, educational psychologists, and academic counselors who were selected |, .~ o . Javan, F., Jahan, F., Rezasi,

using purposeful sampling. Data analysis was performed using directed content N.M., Mehrafzoon, D. (2026). Designing an
. . . . . . Educational M odel for Academic M otivation in the

analysis along with open, axial, and selective coding based on the Strauss and Corbin  jngigenous Context of Iran: A Qualitative Study.

method. The results of the analyses led to the extraction of seven main themes, —Codnition, Behavior, Learning, 3(3), 1-16.

including the characteristics of students’ academic motivation, recent changes in

motivation, factors increasing and decreasing motivation, essential components for

designing the model, the role of the teacher and teaching methods, effectivwe

environmental elements, and prerequisites for implementing the educational model.

Based on these findings, the educational model of academic motivation was designed

and validated with an emphasis on the needs for autonomy, competence, and

relatedness, as well as the reformation of the evaluation system, teacher

empowerment, and institutional support. The proposed model can be utilized as an

indigenous and practical framework for designing educational programs, enhancing

academic motivation, and improving the quality of learning in the Iranian educational

system.

Keywords: Educational model of academic motivation, Indigenous context of Iran,

Qualitative study
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Extended Abstract

Introduction

Academic motivation serves as the foundational engine driving students’ educational engagement, cognitive
development, and psychological well-being, yet its dynamics have become increasingly complex in
contemporary educational landscapes. Grounded in widely recognized frameworks such as Self-Determination
Theory (SDT), it is understood that fulfilling the fundamental psychological needs for autonomy, competence,
and relatedness is universally essential for fostering intrinsic motivation and deep learning (Ryan & Deci,
2020). However, the manifestation and fulfillment of these needs are deeply intertwined with cultural, social,
and technological contexts. Recent literature highlights a concerning shift in student motivation, often
characterized by an over-reliance on extrinsic rewards and a vulnerability to social comparisons, which can
severely undermine academic self-concept and exacerbate the fear of failure (Jansen et al., 2022;
Knickenberg & Zurbriggen, 2025). This decline in autonomous motivation is further accelerated by the
pervasive influence of digital technology and social media, which, while offering new learning avenues,
frequently contribute to reduced attention spans, fragmented concentration, and a preference for superficial,
rapid-consumption content over deep, sustained cognitive engagement (Lee & Jung, 2023; Liu et al., 2024;
Timotheou et al., 2023). Concurrently, societal and familial pressures impose significant external demands
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on students; an increasingly instrumental view of education—where learning is valued merely as a
transactional tool for future employment—coupled with intense parental expectations for academic perfection,
severely compromises students’ intrinsic drive and overall psychological well-being (Luo et al., 2020; Wang
& Ng, 2021). Within the classroom ecosystem, the teacher’s role remains paramount as the primary architect
of the motivational climate. Transformational teaching styles, characterized by emotional warmth, constructive
feedback, and the implementation of active, problem-based learning strategies, have been consistently shown
to mitigate classroom boredom and reignite student engagement (Bieg et al., 2023; Cuiet al., 2021; Martinez
et al., 2024; Schmid & Applied, 2024). Conversely, highly punitive assessment systems, a lack of teacher-
student rapport, and a rigid, uninspiring curriculum serve as potent demotivators that alienate learners
(Kusurkar et al., 2023; Suleman et al., 2022). Furthermore, the broader school climate, institutional support,
and perceived educational equity play critical roles in sustaining long-term motivational outcomes (Dincer,
2021; Jurado de Los Santos et al., 2020; Slemp et al., 2023). Despite the extensive global literature onthese
variables, there remains a critical gap in understanding how these factors interact within the specific socio-
cultural and indigenous framework of Iran. Educational models imported from different cultural paradigms
often fail to resonate with local values, family structures, and systemic educational realities (Zhou et al., 2024).
Therefore, addressing this gap requires a culturally responsive approach that contextualizes universal
psychological needs within local realities. Consequently, the present study aimed to design and validate an
educational model for academic motivation specifically tailored to the indigenous context of Iran, seeking to
uncover the unique structural, environmental, and interpersonal factors that drive or hinder student learning in
this specific setting.

Methods and Materials

The present study employed a qualitative research design utilizing a phenomenological approach to deeply
explore the lived experiences and professional perspectives of educational stakeholders regarding academic
motivation. The research population comprised educational specialists, experienced school counselors, and
veteran teachers operating within the Iranian educational system. Participants were selected using a purposive
sampling method, specifically utilizing criterion and snowball sampling techniques to identify individuals with
at least 10years of direct experience in educational psychology, student counseling, or pedagogy. The final
sample size consisted of N = 22participants, at which point data saturation was achieved, meaning no new
themes or insights were emerging from subsequent interviews. Data collection was conducted through in-
depth, semi-structured interviews, lasting an average of 60to 90minutes each. The interview protocolincluded
open-ended questions designed to elicit detailed narratives about the current state of student motivation,
observed shifts over recent years, influential environmental and systemic factors, and recommendations for a
localized educational model. All interviews were audio-recorded with prior consent and transcribed verbatim.
To analyze the qualitative data, a systematic thematic analysis approach was utilized, following a rigorous
multi-step process: familiarization with the data, generation of initial codes, searching for themes, reviewing
themes, defining and naming themes, and producing the final report. The coding process was managed
manually, resulting in the extraction of hundreds of primary codes which were gradually clustered into broader
categories and overarching themes. To ensure the trustworthiness, credibility, and rigor of the findings, several
strategies were employed. Member checking was conducted by returning the transcribed texts and initial
interpretations to a subset of participants (n = 5) to verify the accuracy of the researcher’s understanding.
Additionally, peer debriefing was utilized, wherein two independent educational psychology experts reviewed
the coding framework and the logical progression from raw data to finalized themes, resolving any
discrepancies through consensus. Transferability was addressed by providing thick, rich descriptions of the
research context, participant demographics, and the analytical process, allowing future researchers to evaluate
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the applicability ofthe findings to other settings. The entire methodology was designed to capture the authentic,
complex, and culturally nuanced dimensions of academic motivation in Iran.

Findings

The thematic analysis of the qualitative data yielded 7main themes and 34sub-categories that collectively
construct the proposed indigenous model of academic motivation. The first theme, “Characteristics of
Academic Motivation,” revealed that students currently exhibit a high dependency on extrinsic rewards and
teacher validation, coupled with a significant decline in intrinsic curiosity. Participants noted a pervasive
atmosphere of social comparison and a pronounced fear of failure, which heavily dictate students’ academic
behaviors. The second theme, “Recent Changes in Motivation,” highlighted a paradigm shift driven largely by
the proliferation of digital technology, which has fostered superficial learning habits, shortened attention spans,
and an expectation for immediate gratification among learners. Additionally, this theme captured the shifting
familial expectations, where education is increasingly viewed through an instrumental lens—strictly as a
mechanism for future financial security—rather than a journey of intellectual growth, thereby placing immense
psychological pressure on students. The third theme, “Factors Increasing and Decreasing Motivation,”
identified warm, supportive teacher-student relationships, interactive classroom dynamics, and constructive
feedback as primary catalysts for engagement. Conversely, rigid adherence to outdated curricula, purely
punitive evaluation systems, and a lack of emotional resonance in the classroom were identified as severe
demotivators. The fourth theme, “Essential Components of the Model Design,” aligned closely with universal
psychological needs but emphasized their indigenous application; it stressed the necessity of fostering
autonomy by allowing student voices in classroom decisions, building competence through achievable,
incremental goal-setting, and nurturing relatedness through a sense of belonging to the Iranian-Islamic school
community. The fifth theme, “The Role of the Teacher and Teaching Methods,” underscored that the teacher
acts as the central pillar of the model. It emphasized the critical need for teachers to transition from traditional
lecturing to active, problem-based, and project-based learning methodologies that connect academic content
to real-life socio-cultural contexts. The sixth theme, “Effective Environmental Elements,” mapped the triadic
influence of family, school, and broader society. It highlighted that emotional supportfrom parents (rather than
perfectionist pressure), a collaborative rather than competitive school culture, and societal values that
genuinely respect knowledge are indispensable for sustaining motivation. Finally, the seventh theme,
“Prerequisites for Model Implementation,” delineated the systemic shifts required to operationalize this model.
These prerequisites included a fundamental reform of the national assessment system to prioritize formative
evaluation over high-stakes summative testing, comprehensive empowerment and continuous training
programs for educators, and robust institutional support from school administration to create a safe, equitable,
and resourceful learning environment.

Conclusion

In conclusion, the findings of this qualitative study underscore that while the fundamental psychological
drivers of academic motivation are universal, their effective cultivation requires a model that is deeply rooted
in the specific socio-cultural realities of the learners. The proposed indigenous model for the Iranian context
highlights a critical need to transition away from traditional, externally regulated, and highly competitive
educational paradigms. Instead, it advocates for a holistic ecosystem that synergizes the efforts of families,
educators, and systemic policymakers. The pervasive impact of technology, the instrumental view of
education, and the intense fear of failure represent modern challenges that cannot be resolved through
superficial motivational tactics; they require deep structural reforms. Chief among these reforms is the urgent
necessity to dismantle purely grade-oriented evaluation systems, replacing them with formative assessments
that celebrate effort, cognitive growth, and the mastery of skills. Furthermore, the pivotal role of the teacher
must be supported through continuous professional development that equips them with the pedagogical
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flexibility to implement active, problem-solving methodologies while fostering a nurturing classroom climate.
Addressing the familial component is equally critical; interventions must be designed to educate parents on
the detrimental effects of academic pressure and conditional regard, guiding them toward providing
unconditional emotional support. While this study provides a comprehensive qualitative foundation, it is
limited by its specific sample of experts and practitioners. Therefore, it is highly recommended that future
research empirically tests this qualitative model using large-scale quantitative methods across diverse
geographic and socio-economic regions within the country. Additionally, incorporating the direct voices of
students and parents in future studies will further enrich the model’s dimensions. Practically, policymakers
should utilize these insights to revise curriculum standards and assessment protocols, school principals should
strive to cultivate participatory school cultures, and school counselors should design targeted workshops to
align family expectations with healthy motivational practices, ultimately fostering a generation of lifelong,
intrinsically motivated learners.
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