6)._1:3(._1_‘)@)¢&5 s

3907 wilo—plro Jolai g oylgy (w38 40l g AT G0 wlu! g (e (59Tl (G

Tosly obs Lo g el U5 S0l s i s

Oal 0l s ply olKlse lilils) 5 (i pske 05 sl )

Ol oy G oBls ¢ s lidily, A3 b8 Y

Oal Oy e SslT o&iils (Oloiy dmls e o pod ooliiilsy 03,5 Ayl iyl (gl ¥

samira.cfu@gmail.com :Js sy 5 Lol #

VEO AN s 6

VRO G VEO/ YA s S5k VECEN LA ) b

@5 wle g iUy (omas wopb g lid)d sl ogud
sradlie wlol p Juass gyl o (VF0) Jypew
olid) sl jgal (il plre Jolxi g o)lats (—myd acliy

A (D) Sl

a8

“podae Jolss 5 ety ()3 40y (sl ulil yy figel b (e ()50 b Ghegh ol San
gy 5 g s2,) B il gl cnl g Slid pb gl pgd 0)93 oligel il 53 jgel 2l
Jbo 53 Sl e dawssie pg3 053 ligel (2315 (soled ol (6 3lel dnole 391 (it ey 59 5| (Stawson= oo 5
A oy 5 odly (6 y913,5 (gl as O] yyiw 3 )3 (¢ pSNged gy 4 41 Voo bl Hhe 1 45 340 VE40
90920 0oy (5053 40l 3,0kl doliias y o (QTT ) ol j2alapleo olss diliias y eyl Sl (655l
S ok oyl a5y 90l (cly g 1as o Y8 aeus SPSS I8l 5 b aosly o esliul (¢ ,lae
il Jold plady (o 53 el (sloailie (olod 2 LS gl A 48,5 000 4B N> (igme )5 9 o 2
b 4l g B9t unsile 9 Ol GledMbl (659l o o 53 39290 Luly) cduw o (seloinl g2 s jdo (S5 52
6391b b 590l i rplae oo Jolas Craimon (P<o/41) 315 3539 yokine 9 oo daly s (6ol
@l (P<e /) bl Jblias 5 it dlsly a6 gl b jgal tilples e Joloi g oo dlay luas
oy S1ame ) YO jaal iloplro Jolui 5 oy (s> 40y (sloailge asgazme o (Lot S (g5
Ladgy (B=+ XAV, P=rr o)) ayto elatal g2 yle 0l )3 (RP=2 YOY) S o s |y (s (55l
podee Cuto Jolud g (B=+ YFY, P=vv ) 48 5 B9t psndlSe B2 YVF, P=v 00) a3 39290
(B=—+x+ -, P=ree)) se0lpiilplae i Joled g )bline g Cuto Cyg oty (B=2.YEV, D=2 +0) jgol i
Ol (w53 4l cilises sl &8 ol bt baaidl 65,8 i |y (Jasd (6ygloli jlakae g ke &g 4
s ydo y3 Coto eloin] g2 ol M n (eaod (65510l 1 50 elge 51 el ibpplee Mol coaS
) e Sl oo 90l 4231 L ples (olan el BT g syt gLl oo 0 sl gl
el i (Ulg Sl g Bl o sel tibpolas ke Sl ¢ olho )3.05l omlyd 1) a5 (55l
29b (huass gl ile b dblio )

0199 g s gl siiboles ol cdus judo bz 52 i3l o g0 Aol o ko 25 5y gy B SlgnlS

ol 485 &9 (CC BY -NC 4.0) 2155 b ollao o1 s jiasd &gty dlie oyl Uil ol odia 5 4 3lato dlio ol Lzl 3o oled \\‘~b


http://creativecommons.org/licenses/by-nc/4.0
http://creativecommons.org/licenses/by-nc/4.0

Predicting Academic Resilience Based on Hidden Curriculum Components and Teacher—

Student Interaction

Noushin Derakhshan?, Farnaz Nasiri?, Samira Abbaszadeh®*

1. Assistant Professor, Department of Educational Sciences and Psychology, Payame Noor University, Tehran, Iran
2. Master of Educational Psychology, University of Tabriz, Tabriz, Iran
3. Master's student, Department of General Psychology, Za.C., Islamic Azad University, Zanjan, Iran

*Corresponding Author’s Email:  samira.cfu@gmail.com

Submit Date: 2025-12-29 Revise Date: 2026-04-28 Accept Date: 2026-05-13

Publish Date: 2026-12-01

Abstract

The present study aimed to predict students’ academic resilience based on hidden curriculum
components and teacher—student interaction. This applied study employed a descriptive-
correlational predictive design. The statistical population consisted of all second-grade high
school students in Shiraz, Iran, during 2026. A total of 200 students were selected through
convenience Data were collected using Martin’s Academic Resilience
Questionnaire, the Questionnaire on Teacher Interaction (QTI), and the Hidden Curriculum
Questionnaire developed by Taghipour and Ghaffari. Data analysis was conducted using SPSS
version 26. Pearson correlation coefficients and multiple regression analyses were utilized to

examine the study hypotheses. The findings revealed significant positive correlations between

sampling.

all hidden curriculum components, including school physical structure, school social climate,
school relationships, information and communication technology, and reward—punishment
mechanisms, and academic resilience (p < .01). Positive teacher—student interaction was
positively associated with academic resilience, whereas negative teacher—student interaction
showed a significant negative association (p <.01). Multiple regression analysis indicated that
hidden curriculum components and teacher—student interaction jointly explained 35.7% of the
variance in academic resilience (R?=0.357). School social climate ( =0.312, p=.001), school
relationships (B = 0.276, p =.005), reward—punishment mechanisms (B = 0.241, p =.008), and
positive teacher—student interaction (= 0.267, p =.005) significantly and positively predicted
academic resilience. Conversely, negative teacher—student interaction significantly and
negatively predicted academic resilience (B = -0.300, p =.001). The results demonstrate that
both hidden curriculum dimensions and teacher—student interaction play substantial roles in
shaping students’ academic resilience. A supportive school climate, constructive interpersonal
relationships, and positive teacher—student interactions can strengthen students’ ability to cope
with academic challenges, whereas negative interactions may undermine resilience and
adaptive functioning in educational settings.

Keywords: Academic Resilience, Hidden Curriculum, School Social Climate, Teacher—
Student Interaction, High School Students.
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Extended Abstract
Introduction
Academic resilience has emerged as one of the most significant constructs in educational psychology due to
its critical role in helping students successfully cope with academic challenges, setbacks, and stressful
educational experiences. Academic resilience refers to students’ capacity to maintain motivation, achievement,
and psychological well-being despite facing obstacles and adverse conditions in educational settings (Fletcher
& Sarkar, 2013; Radhamani & Kalaivani, 2021). Unlike traditional perspectives that emphasize cognitive
abilities as the primary determinant of academic success, contemporary educational research highlights the
importance of psychological, social, and environmental resources that enable learners to overcome difficulties
and continue pursuing their educational goals.
Recent studies have demonstrated that academic resilience functions as a protective factor against academic
stress, burnout, disengagement, and poor educational outcomes. Students with higher levels of resilience are
more likely to display adaptive coping strategies, maintain positive attitudes toward learning, and recover
effectively from academic failures (Gogates, 2024; Rudd et al., 2021). Furthermore, emerging evidence
suggests that academic resilience mitigates the negative effects of contemporary educational challenges such
as digital fatigue and technological pressures, thereby supporting students’ long-term academic adjustment and
success (An et al., 2025).
The development of academic resilience is influenced not only by individual characteristics but also by
contextual and environmental factors. Educational environments, particularly schools, play a crucial role in
shaping students’ adaptive capacities. Research has shown that supportive educational climates, positive
interpersonal relationships, and meaningful learning experiences contribute significantly to students’ resilience
and academic adjustment (Dehghan, 2023; Murray et al., 2021). Consequently, identifying school-related
factors associated with academic resilience has become an important area of educational research.
One such factor is the hidden curriculum. The conceptof the hidden curriculum was first introduced by Jackson
and refers to the implicit values, norms, expectations, and social messages that students acquire through daily
experiences in educational settings rather than through formal instruction (Jackson, 1968). Unlike the formal
curriculum, which includes explicit educational objectives and instructional content, the hidden curriculum
encompasses informal learning processes embedded in school culture, social interactions, institutional
structures, and classroom practices.
The hidden curriculum has been recognized as a powerful mechanism through which schools influence
students’ attitudes, behaviors, and personal development. Through participation in school life, students learn
social responsibility, cooperation, self-discipline, respect for authority, and interpersonal skills, all of which
contribute to their educational and psychological development (Rostami, 2021; Zeinalpour, 2021). Previous
studies have reported significant relationships between hidden curriculum components and various educational
outcomes, including learning attitudes, creativity, social skills, responsibility, academic optimism, school
engagement, and critical thinking (Fakhireh & Taghavi, 2023; Kian et al., 2020; Mahmoudi Mehr, 2024;
Shahbazi et al., 2023).
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Research has also demonstrated that hidden curriculum dimensions influence students’ learning experiences
and educational motivation. Fallah and colleagues emphasized the role of hidden curriculum components in
promoting effective learning among students (Fallah et al., 2012). Similarly, Javadipour and Rahimi identified
several hidden curriculum dimensions that shape students’ educational experiences and perceptions of school
environments (Javadipour & Rahimi, 2016). Given that many outcomes associated with the hidden
curriculum, such as self-efficacy, motivation, responsibility, and engagement, are conceptually linked to
resilience, it is reasonable to expect that hidden curriculum components contribute to students’ academic
resilience as well (Dehghan, 2023; Dehghani, 2019).

Another influential contextual factor is teacher—student interaction. Teacher—student relationships constitute
one of the most important social experiences in educational settings and significantly affect students’ academic
and psychological functioning. Wubbels and colleagues conceptualized teacher—student interaction as a
multidimensional construct encompassing supportive, cooperative, controlling, and conflictual behaviors
within classroom environments (Wubbels et al., 1993). Positive interactions are characterized by support,
understanding, guidance, and respect, whereas negative interactions involve criticism, conflict, rejection, and
excessive control.

Extensive research has documented the positive consequences of supportive teacher—student relationships.
Positive interactions have been associated with greater academic engagement, motivation, school belonging,
achievement, and emotional well-being (Roorda et al., 2011; Ryan & Patrick, 2001). Reeve argued that
autonomy-supportive teachers foster students’ competence, intrinsic motivation, and adaptive functioning by
encouraging participation and independent thinking (Reeve, 2003). Likewise, supportive teacher—student
relationships have been identified as essential sources of social support that facilitate academic adjustment and
personal growth (Ardalan & Hossein Chari, 2010; Giani & O'Guinn, 2010).

Conversely, negative teacher—student relationships have been linked to behavioral problems, disengagement,
lower achievement, and psychological distress (O'Conner et al., 2011). Research further indicates that
students’ sense of social connectedness and belonging within school environments substantially influences
their educational experiences and resilience (Juvonen, 2007). Since resilience develops through interactions
between individuals and their environments, teacher—student relationships may represent a critical factor in
fostering or undermining academic resilience.

Despite the growing body of literature on academic resilience, hidden curriculum, and teacher—student
interaction, limited research has simultaneously examined the contributions of hidden curriculum components
and teacher—student relationships to academic resilience among secondary school students. Therefore, the
present study aimed to predict academic resilience based on hidden curriculum components and teacher—
student interaction among high school students.

Methods and Materials

This study employed an applied, quantitative, descriptive-correlational design with a predictive approach. The
target population consisted of secondary high school students in Shiraz, Iran, during the 2026 academic year.
A total of 200 students were selected using convenience sampling.

Data were collected using three standardized instruments. Academic resilience was measured using Martin’s
Academic Resilience Questionnaire. Teacher—student interaction was assessed using the Questionnaire on
Teacher Interaction (QTI), which measures positive and negative dimensions of teacher—student relationships.
Hidden curriculum components were measured using the Hidden Curriculum Questionnaire developed by
Taghipour and Ghaffari, which evaluates dimensions including school physical structure, schoolsocial climate,
relationships within the school, information and communication technology, and reward—punishment
mechanisms.
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After obtaining informed consent and ensuring confidentiality, participants completed the questionnaires. Data
were analyzed using SPSS version 26. Descriptive statistics, Pearson correlation coefficients, and multiple
regression analyses were conducted to examine the relationships among the variables and determine the
predictive power of hidden curriculum dimensions and teacher—student interaction for academic resilience.
Findings

Descriptive analyses indicated moderate to high levels of hidden curriculum dimensions, teacher—student
interaction, and academic resilience among participants.

Pearson correlation analyses revealed significant positive relationships between all hidden curriculum
dimensions and academic resilience. School physical structure, school social climate, relationships within the
school, information and communication technology, and reward—punishment mechanisms were all positively
associated with students’ academic resilience. Positive teacher—student interaction also demonstrated a
significant positive correlation with academic resilience. In contrast, negative teacher—student interaction was
significantly and negatively correlated with academic resilience.

Multiple regression analysis was performed to determine the predictive role of hidden curriculum components
and teacher—student interaction. The overall regression model was statistically significant. The predictor
variables jointly explained approximately 35.7% of the variance in academic resilience scores.

Among the hidden curriculum dimensions, school social climate emerged as a significant positive predictor of
academic resilience (= 0.312, p=0.001). Relationships within the schoolalso positively predicted academic
resilience (B = 0.276, p = 0.005). Furthermore, reward—punishment mechanisms demonstrated a significant
positive predictive effect (B = 0.241, p = 0.008).

Teacher—student interaction variables contributed significantly to the prediction model. Positive teacher—
student interaction positively predicted academic resilience (p = 0.267, p =0.005), whereas negative teacher—
student interaction negatively predicted academic resilience (B =-0.300, p =0.001).

These findings indicate that both structural and relational aspects of the educational environment are
significantly associated with students’ ability to adapt successfully to academic challenges.

Discussion and Conclusion

The findings of this study highlight the substantial role of school-related environmental factors in shaping
students’ academic resilience. The significant contribution of hidden curriculum components suggests that
students’ resilience is influenced not only by formal instructional processes but also by the broader social and
cultural experiences embedded within school environments.

School social climate emerged as one of the strongest predictors of academic resilience. This finding
emphasizes the importance of creating educational environments characterized by trust, respect, psychological
safety, and supportive interpersonal relationships. When students perceive their schools as positive and
inclusive environments, they are more likely to develop confidence in their abilities and persist when facing
academic difficulties.

The positive predictive effect of relationships within the school further underscores the importance of social
support in fostering resilience. Supportive interactions with peers, teachers, and school personnel provide
students with emotional resources that help them cope with academic stress and setbacks. Such relationships
contribute to a stronger sense of belonging and connectedness, both of which are critical for adaptive
functioning.

The significant influence of reward—punishment mechanisms suggests that students benefit from clear
expectations, constructive feedback, and fair disciplinary systems. Effective behavioral management practices
may promote responsibility, persistence, and self-regulation, which are important characteristics of resilient
learners.
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The results also demonstrate the central role of teacher—student relationships in promoting academic resilience.
Positive interactions between teachers and students appear to strengthen students’ motivation, confidence, and
willingness to engage with academic challenges. Teachers who provide emotional support, encouragement,
and autonomy-supportive instruction create conditions that facilitate resilience development.

In contrast, negative teacher—student interactions were associated with lower levels of academic resilience.
Conflictual or unsupportive relationships may undermine students’ self-confidence, reduce their sense of
belonging, and increase vulnerability to academic stress. These findings emphasize the importance of fostering
respectful and supportive classroom environments where students feel valued and understood.

Overall, the findings suggest that academic resilience should be understood as a multidimensional construct
shaped by both individual capacities and environmental resources. Schools play a vital role in cultivating
resilience through positive social climates, supportive relationships, and constructive educational practices.
Educational policymakers, school administrators, and teachers should therefore prioritize initiatives that
enhance school climate, strengthen teacher—student relationships, and promote positive hidden curriculum
experiences. Such efforts may contribute significantly to students’ academic success, psychological well-
being, and long-term educational development.
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